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FLIPPED CLASSROOM METHOD FOR TEACHING MARITIME ENGLISH

The article is devoted to a flipped classroom as an element of blended learning which is the reverse form of a
traditional classroom study. First it was widely embraced and successfully adopted by the American and European
pedagogical communities and now it is being more often considered in the studies of the Asian universities. The article
aims at contributing to the field of flipped classroom research by briefly examining and analyzing the outcomes of the
experiment conducted at many foreign universities within the course of English for specific purposes. It describes the
principal components of a flipped learning and the way to successfully implement it in a class.

The flipped classroom has been defined as a pedagogical model in which the typical lesson and homework elements
of a course are reversed and the way of providing content is also reversed. The idea of the method implementation with
the main peculiarities of the flipped learning are regarded in details in this article. Unlike traditional ways, this method
implies that students study new material or content at home on their own. The types of activities can be manifold, made in
the form of short video lectures, tutorials, grammar, vocabulary, text-based tasks and other e-learning materials.

There are some rapid-learning tools which can be used by all teachers while teaching Maritime English. Moreover,
such things as audio or video tutorials, smartphone apps or e-learning platforms enrich the learning environment as well
as engage and motivate students to work more diligently.

The fact that students do out-of-class activities prior to the lesson allows teachers to organize in-class sessions much
better in an effective way. As ESL learners get acquainted with new materials prior to the class session, the lesson
becomes more practice-oriented.

Outlining several challenges, the author concludes on the significant benefits of the flipped classroom in ESL
teaching, including an increase in students’ overall performance on the course, enhancement of students’ motivation and
improvement of their autonomous learning and communicative skills.

Key words: a flipped classroom, blended learning, in/out-of-class activities, e-learning materials, gamification,
quizzed activities.
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BUKOPUCTAHHSI METOAY «IIEPEBEPHYTHM KJIAC» ¥ TPOIIECI
BUKJAJIAHHSA MOPCBHKOI AHITIIMCHhKOI MOBH

Cmamms npucesuena memooy «llepesepruymuil Knacy, AKull € e1eMeHmom 3Miano20 HAGYaHHs, WO MAE 360POMMHY
dopmy 6 opearizayii nopiHAHO 3 MPAOUYIUHUM HABYAHHAM 8 ayoumopii. Cnoyamky yei memoo 0y8 nowupenuti ma
VCRIWHO RPULHAMUL AMEPUKAHCLKOIO MA €EPONELCHKOI0 Nedaz02iyHoI0 CRIIbHOMOIO, d menep 1020 éce yacmiue po3-
271510ar0ms Y Q0CAIONCEHHAX a3lamcbKux yHisepcumemis. Cmamms Mac na memi 3p0oumu 6HecoK Y Q0CHIONCEHHS edheK-
MUBHOCMI GUKOPUCMAHHSL RPUTIOMY, SUSUUMIU T NPOAHATIZYEAMU Pe3YIbIMamuy eKCNepUMEHMI8, NPo6edenux y 6azamvox
[HO3eMHUX YHIBEpCUMEmAax y pamkax Kypcy ameniticbkoi Mosu 3a npoghecitinum cnpamyeanusm. Y cmammi 3a3nayeni
OCHOBHI KOMNOHEHMU «NePEeBEPHYMO20 HABUANHAY MA CNOCIO 11020 YCHIWHOI peanizayii 6 Medicax HagyanrbHoOi ayOumopii.

L]eti memoo susnauenuli Ak nedazo2iuna mMooens, y AKill MUNosi ypoKu il eleMeHmu 0OMAunbo20 3a60aHHs KYpCy
SMIHIOIOMbCA, A CROCIO NPAKMUYHO20 BUKOHANHA 3A60AHHS MA BUKIAO0 HOB020 MAMEPIALY 63AEMO3AMIHIOIOMbCA. 10es
6NPOBAOICEHHS MEMOOY 3 OCHOGHUMU OCOONUBOCIIAMU NEPEGEPHYIMO20 HABYAHHS 0emAlbHO po32aanyma ¢ cmammi. Ha
GIOMIHY 610 MPAOUYIHUX Cnocobis, yell Memoo nepedbayaec, wo cmyoOeHmu CamMoCmilHO GUEHAIOMb HOBULL Mamepia
yooma. Buou Oistenocmi modcyms Oymu pisHOMAHIMHUMU: Y (OPMI KOPOMKUX 8I0€0NeKYill, HAGUANbHUX NOCIOHUKIE,
2PAMAMUYUHUX 3A80AHb, CIOGHUKOBO20 3ANACY, MEKCMOBUX 3a60aHb MA IHUUX Mamepianie 0Jisl el1eKmpOHHO20 HAGUAHHSL.

Icnyroms Oeski enekmponni incmpymenmu 015t OUCIAHYIUHO20 HAGUAHHS, AKUMU MOJICYNb KOPUCTTYBATNUCS BUKAAOAUT
nio yac BUKIA0AHHA MOPCbKOI aneniticbkoi mosu. Binvuie mozo, maxi peui, ik ayoio- uu 8i0eoypoKi, npocpamu 0 CMAp-
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onis abo niampopmu enekmpoHHO20 HABUANHS, 30A2a4yI0Mb HABUATIbHE CepPedosUle, d MAKOIC 3ATYUaIOMb | MOMUBY-
oms cmyoenmis cmaparntiuie npayrogamu. Totl paxm, wjo yuHi GUKOHYIOMb NO3AYPOUHY OISTLHICIL 00 YPOKY, Od€ 3M02Y
suumeniam epekmusHiuie opeanizogysamu ceoi ypoku. OCKibKU cmyOeHmu O3HAUOMAIIOMbCA 3 HOBUMU Mamepianamu
nepeo ypoKom, mo cam ypox cmae Oiibul OPICHMOBAHUM HA NPAKMUYHE 1020 BUKOPUCTNAHHSL Ul 3AKPINIeHHA.
Oxpecnioouu 0codnusocmi Ybo2o Memoady, asmop pooums GUCHOBOK NPO 3HAYHI Nepesasit «NepPesepHymozo HA84aH-
HSY OJIsL CIYOCHMIB BUWUX HABUATIbHUX 3aK1A0I8, SKI nepeddauaioms 30LbUleH s 3a2aNbHOL YCRIUHOCME CIYOeHmie Ha
KypCi, nioguuyeHHs: MOmueayii cmyoenmie i 600CKOHALEHHs. IXHIX HABUYOK CAMOCMINIHOL poOOmMU 8 HAGYAHHI, A MAKOIC

HABUYOK AKMUBHO20 CNLIKYBAHHA MA GLIbHOI KOMYHIKAYIL.

Knrwouosi cnosa: «nepesepnuymuii kKaacy, 3miwiane Hag4anis, ayOumophi/no3aayoumopti 3a60anHs, mamepianu Ois
eN1eKMPOHHO20 HABUAHHS, 2eUMIpIKaYis, 3a60aANHA 3 MECTYBANHAM.

Problem statement. Proficiency in Maritime
English consists in a substantial lexical basis. Indeed
before a mariner can effectively communicate in mar-
itime English, he/she needs to learn (i.e. memorize) a
significant number of new words. Ship parts, stand-
ard position indicators, or VHF pro-words, for exam-
ple, make up a whole new vocabulary, which must
be learnt before being able to re-use it in sentences
compliant with the very specific SMCP grammar
(Ferreira, 2015: 73).

Research analysis. According to the last research
works, a conventional so-called “chalk-talk method”
which is used by many teachers to teach students now-
adays has been revealed as impractical and inefficient
by its poor results. That’s why modern methodolo-
gists, such as J. Bergmann, A. Sams, A. Ash, B. Heter-
ick, C. Twigg, K. A. Meyer and many others propose
contemporary pedagogical method called “Flipped
Classroom” or “Flipped Learning” to be used dur-
ing a teaching process. This method is presented as
the newest trend in teaching which is being used in
numerous European and American colleges and uni-
versities today (Zainuddin, Halili, 2015: 15-16).

The purpose of the article is to give the defini-
tion to the method of a flipped blending learning; to
reveal its specific features and peculiarities in details;
to compare a flipped classroom method to a conven-
tional so-called “chalk-talk method”; to determine
in- and out-of-class activities used for providing
a blending learning for ESL in higher educational
establishments.

The main part of the review

A flipped classroom is a blended learning teaching
model which aims to increase student engagement
and learning due to specific out-of-class activities,
text-based asynchronous Internet technology and
face-to-face communication (Garrison, 2004: 96).

Flipped classrooms focus on active learning
and student engagement giving the instructor a bet-
ter opportunity to deal with groups of students who
have mixed level of knowledge and differentiated
acquired skills (Melendez, 2017: 236).

The term “flipped” in this method of teaching is
determined by a teaching procedure which, due to its
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uniqueness, takes place in a flipped (upside down)
or inverted manner. The flipped classroom has been
defined as a pedagogical model in which the typ-
ical lesson and homework elements of a course are
reversed and the way of providing content is also
reversed (Zainuddin, Halili, 2015: 15).

To grasp the idea of the method the follow-
ing peculiarities of the flipped learning should be
regarded in details:

1. Personalized approach of teaching students.

Unlike traditional ways, this method implies that
students study new material or content at home on
their own. According to the flipped learning they
should explore digitized lesson materials using all
their modern technical resources at home. Using the
platform Moodle, for example, teachers are able to
upload all tasks and provide students with new tuto-
rial material to let them scrutinize it by themselves
prior to each lesson in an in-depth manner (Zainud-
din, Halili, 2015: 17).

The definite advantage of this method is that
cadets can pass all the tasks and activities at their own
pace. They can listen to videos, read texts, pronounce,
imitate words and word-combinations as many times
as they need to study the material thoroughly for deep
and meaningful understanding (Ash, 2012: 24).

2. Different types of interactive out-of-class activ-
ities.

The types of activities can be manifold, made in
the form of short video lectures, tutorials, grammar,
vocabulary, text-based tasks and other e-learning
materials. But it’s not only about creating simple the-
oretical video lectures and asking students to study
some grammar points. It’s preferable to use audio or
video materials together with some power-point pres-
entations.

Thus, the new vocabulary can be pronounced and
explained in details by a teacher. The new learning
information can be totally voiced by a teacher or some
other native speaker (Zainuddin, Halili, 2015: 19).

Some quizzed activities and different sorts of
“gamification” can also be elaborated by a teacher
to let students pay an over-close attention to the new
learning material in an intriguing and gaming manner.
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Though preparing materials for flipped classroom
is a time-consuming task, which requires the sheer
amount of work to implement this teaching strategy,
it will make play (Ferreira, 2015: 74).

An effective flip requires careful preparation.
Recording lectures demands a lot of effort and time.
Out-of-class and in-class elements must be carefully
integrated for students to help them understand the
model and prepare for the next lesson. As a result,
introducing a flip can mean additional work and may
require new skills for the instructor, although this
teaching method will give students an assist with
active language study (Seven things about flipped
classrooms, 2012: Web-site).

Online quizzes or activities can be interspersed to
test which students need to pass and accomplish. Imme-
diate quiz feedback and the ability to rerun lecture seg-
ments may help clarify points of confusion (Seven
things about flipped classrooms, 2012: Web-site).

3. Rapid-learning tools.

There are some rapid-learning tools which can be
used by teachers while teaching Maritime English:

1.1. MarEng and MarEngPlus Learning
Tool are a web-based Maritime English learning
tools. They are based on the idea of a virtual pres-
ence on a ship which is on voyage from port to port in
Europe. During the voyage the crew of the ship faces
a number of routine and exceptional situations in
which Maritime English is used both on board and in
port operations. Material is suitable for different lan-
guage levels and is grouped in thematic modules. All
of the material is based on language used in actual sit-
uations on ships, in ports, in shipping companies and
elsewhere in the shipping chain. The MarEng(Plus)
material can be used online out of the classroom, in
distance learning and for self-study purposes (Rap-
id-learning tools, 2021: Web-site).

1.2. SeaTALK presents a unique online platform
for Maritime English resources on the page http://
www.seatalk.pro. The platform provides a Maritime
English syllabus with materials within a framework
of STCW competences, CEFR levels and the ECVET
system.

The SeaTALK platform offers Maritime Eng-
lish Training Modules for each rank and function on
board: Deck Ratings (Support Level), Engineering
Ratings (Support Level), Deck Officers (Operational
Level), Engineering Officers (Operational Level),
Electro Technical Officers (Operational Level),
Senior Deck Officers (Management Level), Senior
Engineering Officers (Management Level) and so on
(Rapid-learning tools, 2021: Web-site).

Among other web-based tools for General English
learning there are: Anki, Cleverlize, Edpuzzle, Edu-
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creations, gFlash+, The Mnemosyne Project, Mul-
timedia Learning Object Authoring Tool, Nearpod,
Quizlet, Socrative, Vocabulary Memorization Plat-
form and so on (Ferreira, 2014: 86).

There are also some E-learning authoring tools
which allow teachers to create e-learning products
of professional quality with every possible type of
quiz, learning interaction and learning games one can
imagine (Heterick, Twigg, 2003: 28).

For example, iSpring suite 7 is a professional
e-learning authoring suite. It integrates into Power-
Point to convert slideshows into interactive learning
objects. It includes tools for animation, for screen-
casting, many different types of interactions and
quizzes, and is fairly easy to learn. iSpring Suite 7
includes QuizMaker, a very versatile and powerful
quiz generator, which can export to Flash™, HTMLS,
and SCORM format, thus ensuring seamless integra-
tion into most Learning Management Systems and
portability to mobile devices (Ferreira, 2015: 78).

4. Engaged and motivated students.

This method of learning ensures that students will
have more exposure to the language outside the class-
room. Moreover, such things as audio or video tuto-
rials, smartphone apps or e-learning platforms enrich
the learning environment as well as engage and
motivate students to work more diligently (Heterick,
Twigg, 2003: 28).

5. Distant control of a teacher.

The way how students prepare themselves, the
amount of their test probes, their final results and the
most frequent mistakes can be monitored by teachers
any time. Thus, teachers can monitor student’s indi-
vidual progress at all stages. Moreover, Internet com-
munication tools provides participants with the pos-
sibility to write messages to their teachers every time
they confront questionable ideas and have doubtful
or faulty thinking while working online on a platform
(Garrison, 2004: 99).

Teachers can answer and apply corrective meas-
ures individually for each student in need. Every
teacher can send a personal message to those students
who are lagging behind the group, which is enough
to get them back with the class. This will ensure and
engender commitment for students to do all the tasks
on time (Kvashnina, Martynko, 2016: 73).

A teacher can also send a message in a group
every week to announce the availability of new online
learning material, so as to keep students’ motivation
high. In retrospect, this close monitoring and frequent
communication with both the group and individual
students in difficulty is probably the most important
ingredient for the success of the online course on
Moodle (Ferreira, 2014: 98).
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6. An effective lesson time management.

A flipped classroom is a very time-saving method
because out-of-class activities free up classroom time
for meaningful interaction of students who can do
more productive oral activities in contrast to the usual
lesson (Ferreira, 2015: 74).

The in-class time is devoted to hands-on exercises,
projects or discussions as the basic in-class assigned
activities, that create an environment where students
can practise new language skills that they worked on
at home freely.

7. A prolongated production stage.

The fact that students do out-of-class activities
prior to the lesson allows teachers to organize in-class
sessions much better in an effective way. As ESL
learners get acquainted with new material before the
class session, the lesson becomes more practice-ori-
ented. That means that during the lesson the teacher
is focused more on production stage, motivating stu-
dents to use new language structures and engage them
in the content.

Among the most common and efficient activities
for production are:

1) Question-answer activity. This is the sim-
plest form of interactive teaching tool, that can help
students promote active learning, improve speaking
skills and gauge up level of their knowledge, interest
and comprehension (Meyer, 2003: 56).

2) Brainstorming. It is preferable to use brain-
storm at the beginning of a lesson while presenting a
new topic or at the end of a lesson as review.

3) Quescussion. A teacher can spice up conversa-
tions by challenging students to discuss a topic using
only questions. The teacher starts the quescussion by
providing a trigger. S/he kick-starts the discussion,
ensures the question is visible to students either by
slide display or written on the board. The stimu-
lus might be a problem to be solved, a provocative
question or statement, some text or a key word, a
video clip, a multimedia presentation, or a website to
be analysed or discussed (Paulson, Faust, 2021: 13).

This activity follows an informal discussion
model, so students can shout out replies as they think
of them. A statement disguised as a question which
does not have to be directly related to the previous
question (Center for Teaching Excellence, 2021:
Web-site]. For example, “small holds are better than
large ones, aren't they?”. All questions are recorded,
grouped, and used to determine and understand a spe-
cific topic better.

4) Debates. To implement this method in the class-
room, a teacher should divide participants into large
groups representing broad positions and controversial
view points (Kvashnina, Martynko, 2016: 73). The
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activity can be broken down into two or three rounds.
During the first round one team presents “Pro/posi-
tive” or “Arguments for” (10 minutes). After that the
second team presents “Con/negative” or “Arguments
against” (10 minutes).

Then teams are allowed to prepare their next
responses (5 minutes) before the second and the third
round. At the end of the debate during the whole
class discussion other group of students determine
which team provided the most convincing arguments.
This could be done through a simple vote or a more
detailed evaluation form (Center for Teaching Excel-
lence, 2021: Web-site).

5) Flash Cards. A teacher or a student asks the
question, while all cadets have to choose and raise
green, red or yellow card if they agree, disagree or
hesitate about some point respectively. Then they are
grouped with regard to a chosen colour of a card and
discuss their replies within a group. When the next
question is given, the students are regrouped again to
discuss it (Paulson, Faust, 2021: Web-site).

6) Think-Pair-Share/Think-Pair-Square-Share.
It is a quick and easy method of engaging students in
a collaborative activity. In think-pair-share the instruc-
tor proposes a difficult open-ended question or a note
card to fill to the class. The students are asked to think
about the question for a minute and then form into
pairs or a group of four to discuss their views (Center
for Teaching Excellence, 2021: Web-site).

7) Fishbowl. In a fishbowl discussion, a small
group of students sit in the middle of the room, form-
ing the “fishbowl” group. The rest of the class sits on
the “outside.” The group in the fishbowl can watch
some video, read some text or have a look at some
pictures. Then these students will be given an open-
ended or “yes/no” questions by others. The outside
group takes notes and analyze given replies. The
class will then be asked as a whole to discuss what
they have understood. The fishbowl technique helps
students practice group discussion skills as well as
active listening and note taking. This will accustom
students to collaborative activities (Paulson, Faust,
2021: Web-site).

Thus, a flipped learning makes class time more
student-centered through active learning techniques.
This method creates a quality learning environment
and ensures a dynamic and meaningful educational
experience where the focus is not on a separate con-
structing knowledge, but on a real-life practice of
skills and knowledge already acquired (Garrison,
2004: 99).

8. The role of a teacher-instructor.

All the in-class activities are done under the close
control of their teacher-instructor. The function of a
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teacher is to direct students and aid them with the
most flummoxed and embarrassing moments in the
learning process during the lesson. Among the most
principal functions of a teacher-instructor are the fol-
lowing:

- to favour respondents with complex answers
while they cross-examine each other. A teacher or a
student must ask only one question at a time, as all the
instructions and questions tend to be brief, accurate
and logically clear;

- to allot some definite time to each activity and
enforce it rigidly;

- touse a prompt that asks for tentative responses
rather than declarative statements. For example,
“What do you know, have heard, or have read about
this topic?” This allows students to offer responses
without having to fear being “wrong”;

- accept students’ input and ask somebody to
organize it into logical groupings, if relevant, and
make a brief summary after brainstorm or some dis-
cussions (Meyer, 2003: 55-56).

9. Confident collaborative environment.

Students work on live problem-solving tasks with
face-to-face activities practising the new material in
pairs and groups. During the collaborative work stu-
dents feel rather confident, freely and unreservedly.
As such, discussions are often more thoughtful, rea-
soned and supported by evidential sources (Meyer,
2003: 57).

This method is essential to move students to higher
levels of thinking. Spontaneous and contagious face-
to-face discussions make students work with full
energy and enthusiasm and be verbally quick and
assertive. It is essential for facilitating critical, cre-
ative and complex thinking skills. The critical think-
ing will move through exciting topics for discussion
and discernible phases while an exploration, integra-
tion and application of a studied material (Garrison,
2004: 99).

10. Improved results of students’ academic
achievements.

Academics have found that flipped classroom in
ESL teaching make students more confident and pre-
pared for productive activities, pair work and simu-
lated conversations. It is stated that students has sig-
nificantly better results, almost 30% higher, when the
flipped model was applied (Kvashnina, Martynko,
2016: 73).

The in-class test results were excellent and, more
importantly, the orals were beyond teachers’ expec-
tations. All students passed the oral exam, including
the foreign students. When teachers took the group
to the bridge simulator, at the end of the course, they
did the tasks very well despite the added stress of
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real-time movement and watchkeeping (Ferreira,
2014: 95).

Other outcomes achieved by the redesigns include
increased course completion rates, improved reten-
tion, better student attitudes toward the subject mat-
ter, and increased student satisfaction with the mode
of instruction compared to traditional formats.

In the studies reviewed by Heterick B. and Twigg C.,
typically, a large enrolment course replaces one or
two lectures each week with any combination of
online discussion groups, simulations, discovery labs,
multimedia lessons, tutorials, assignments, research
projects, quizzes and digital content.

These may be effectively facilitated by teaching
assistants under the supervision of a professor. The
professor has more time to give to individual students
and enhance the quality of the course through sus-
tained course development and innovation as well as
teaching development (Heterick, Twigg, 2003: 28).

Conclusions.

1. There is evidence that blended learning has
the potential to be more efficient when compared
to a traditional classroom model. It is highly rec-
ommended for higher education institutions to
transform syllabus of the English course in a man-
ner of flipped classroom as an effective element of
blended learning.

2. Flipped classroom allows students to acquire
more independent learning culture and be as “a per-
sonal tutor”. They can get acquainted with theoreti-
cal material at home, study a new language on their
own, watch some videos and accomplish all tasks and
activities at their own pace. This will permit them to
assimilate the material thoroughly in a much more
efficient way.

3. The academic benefit, evidence and competitive
advantages are clear. The flipped model puts more of
the responsibility for learning on the shoulders of
students while giving them greater impetus to exper-
iment and work at home. Due to this lessons of Eng-
lish will be student-led; and pair/group communica-
tion of students will become more productive, fluent,
free and natural while active learning and speaking
through hands-on work and interactive challenging
tools.

The use of flipped classroom model for certain
parts of the course syllabus throughout a semester
will allow a significant increase in students’ per-
formance on the course, enhancement of students’
motivation and improvement of their autonomous
learning skills. Thus, we can conclude that the
examined approach can be applicable and is benefi-
cial not only for lecture-based courses but for ESL
teaching as well.



