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THE CULTURE TEACHING MODEL FROM THE PERSPECTIVE
OF CROSS-CULTURAL COMPETENCE: BUILDING AND PRACTICE

Language is the carrier of culture, and the curriculum for foreign language majors requires the unity of instrumentality
and humanism in language teaching, that is, the training of language ability and humanistic quality. China's cross-cultural
research is still in its infancy, and foreign language teaching requires college students not only to have a solid language
foundation, but also to have strong cross-cultural competences to meet the needs of extensive international exchanges.
This paper aims to build a culture teaching model from the cross-cultural competence viewpoint and conduct some
teaching experiments to testify the teaching effect, so as to improve students’ cross-cultural competence and humanistic
quality, and cultivate their cultural self-confidence as well.

The lack of Chinese cultural knowledge will seriously affect students’ cross-cultural communication, but teachers and
students have not fully realized its importance, which requires teaching reform and the establishment of a new culture
teaching model. The study attempts to build a culture teaching model in which the teachers effectively integrate Chinese
cultural elements in English language teaching by using the method of cultural comparison, so as to improve students’
cross-cultural competence and avoid the phenomenon of “cultural aphasia” on the occasions of the communication.

Through empirical research, the effective validity will be proved to achieve the results of preparing the students in
proficiency and competence. The study has used the research methods such as questionnaire survey, knowledge testing
and data statistical analysis to provide support for the culture teaching model, which prove that the teaching model
can improve students’ cross-cultural competence and humanistic quality, and enhance their cultural self-confidence
as well. Combining cross-cultural theory and its practice, the teaching design carries out teaching reform, efficiently
integrates online and offline teachings with the advantage of network media, to improve students’ language competence
and humanistic quality as well.
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MOJEJIb HABYAHHA KYJIBbBTYPHU 3 TOYKHU 30PY
MIXKKYJIbBTYPHOI KOMIETEHTHOCTI: IOBYJOBA I IPAKTHUKA

Moega € Hociem Kynbmypu, a HaGUANbLHA NPOSPAMA IHOZEMHUX MOG 6UMA2AE EOHOCIMI IHCMPYMEHMAapito ma 2yMaHimy y
BUKJIAOAHHI MOBU, MOOMO MPEHYBAHHL MOGHUX 30iOHOCMell ma eyMaHicmuunux sikocmetl. Miockynemypri 00Cai0HCeHH s
6 Kumai 6ce uje 3Haxo0samucsi 8 3apooOKo6omy Cmami, a 6UKIAOAHHS IHO3EMHUX MO8 BUMARAE 80 CNYOEHMIE He ulte Miy-
HOI MOBHOI OCHOBU, a U MIYHUX MINCKVILINYPHUX KOMIEemeHYil, o0 3a00801bHUMU NOMPedU WUPOKO20 MINCHAPOOHO20
06Mminy. Lls cmamms mae na memi nobyoysamu mMooens HagYanHs KYIbmMypu 3 MOUKU 30py MIdHCKYIbIMYPHOI KOMREemeHm-
HOCmI ma npogecmu OesKi HABYATbHI eKCnepuMeHmu, Wob 3aceiouumu eekm HagUaHHs, W00 NOKPAWUMU MIXHCKYTb-
MypHY KOMNEMEHMHICMb Ma 2YMAHICIUYHY AKICMb CHYOEHMI8, a MAKOHC BUXOEYSAMU iXHIO KYIbMYPHY 8NESHEHICMb Y
co0i. .

Biocymuicme kumaiicbKux KyIbmypHUX 3HAHb CEPUO3HO GNAUME HA MINCKVILIMYPHY KOMYHIKAYilo cmyoenmis, aie
BUKNIAOAY] Ma CMYOeHmu He NOGHICIIO YCEIOOMUNU i1 8ANCTUBICMb, WO BUMALAE PehOPMYBAHHS BUKIAOAHHSA MA 6CMA-
HOBJIeHHs HO80T MOOeNi BUKIAOAHHA KyIbmypu. JocnioxceHHs namazaemsbcs noby0yeamu mMooeib HA84AHH KYIbMYpPU, 6
AKIU BUKAAOAYT epeKmusHo THmezpyiomob elemenmu KUMauCbKoi Kyibmypu y UKIA0AHHSA AH2RIICHKOT MOBU 3a OONOMO-
2010 MeMoOy KyIbmypHO20 NOPIGHAHHS, W00 NOKPAWUIMU MIDCKYIbIYPHY KOMNEMenyiio CyO0eHmie ma YHUKHYmu Aeud
«KYIbMYpHOTL aghaziiy Ha 6unaoku CRIIKYBAHHSI.

3asosaxku emnipuunum 0ocuiodcenHam Oyoe 006e0eHO epekmusHy 0OTPYHMOBAHICMb Ol OOCASHEHHS Pe3yIbmamie
nioeomosku cmyoenmie 00 Kearipikayii ma Komnemenmuocmi. Y 00CHiON#CeHHI BUKOPUCMOBYBANUCS MAKI Memoou
00CHIOHCEHHSA, SIK AHKEMYB8AHH, NePeipKA 3HAHb I CINAMUCMUYHULL AHAE3 OAHUX, W00 3abe3neyumu niOMmpumMKy mooe-
T BUKNAOAHHS KYIbMYPU, Ki 006005Mb, W0 MOOENb HAGYAHHS MOJCE NOKPAWUMU MIJICKYI6IMYPHY KOMREMEHMHICMb i
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2YMAHICIUYHY AKICMb CIYOeHmie, a MAaKodic NiOsUwumuy ix KynonypHe camonoyymmsl. — maxooic enesnenicms. Iloeomny-
UL MIJCKYIIYPHY Meopito ma it npakmuky, HaguaaibHull OU3aLH 30IICHIOE peqhopmy BUKIAOAHHS, eheKMUBHO IHmespye
OHNIAUH- MA OQNAUH-BUKIAOAHHS 3 NEpPesazamu mepexicesux meoia, wob noKpawumu MosHy KoMnemeHyilo cmyoenmis

ma maxodic 2yMaHiCmudHy AKiCMb.

Knrouosi cnoea: misxckynomypHa KomMnemeHmuicms, UKIAOAHHA, MOBHA KOMNEMeHYis, CYMAHICMUYHA AKICMb, K)Jlb-

MypHA 8NEGHEHICMb.

Introduction. China’s cross-cultural research is
still in its infancy. Theoretically, most findings draw
lessons from the existing research in Europe and
America. In terms of teaching practice, educators
have a certain understanding of culture teaching, but
they do not have enough understanding of the position
of Chinese culture in foreign language teaching, and
the empirical research is also in its infancy. In order
to realize the unity of instrumentality and humanism
in language learning, foreign language teaching
requires college students not only to have a solid
language foundation, but also to have strong cross-
cultural competences to meet the needs of extensive
international exchanges. Although achievements
have been made in foreign language teaching in
Chinese higher education, some problems still exist,
such as too much attention to the training of students’
language skills, the connotation of language and
culture ignored, and insufficient understanding of
the role of mother tongue culture in cross-cultural
competence, resulting in students suffering from
“Chinese cultural aphasia’ in communications.
Cross-cultural communication is a two-way cultural
exchange, which demands the communicators should
not only master foreign language and culture, but also
spread Chinese culture.

The purpose of this study is to build a culture
teaching model from the cross-cultural competence
viewpoint and conduct some teaching experiments to
testify the teaching effect, so as to improve students’
cross-cultural competence and humanistic quality, and
cultivate their cultural self-confidence as well. The
study is based on the problem that the lack of Chinese
culture leads to the lack of cross-cultural competence.
The main research methods are knowledge test and
interview. The objects of knowledge test and interview
are sophomores and junior students for the bachelor’s
degree in translation and interpreting at the language
pair of English and Chinese. Through the knowledge
test, we can understand students’ mastery of Chinese
culture and their ability to express Chinese culture
in English. Through interviews, we can understand
the views and attitudes of teachers and students on
integrating Chinese culture into English culture
teaching. Through the analysis of the final test results
of the culture course in the experimental group and
the control group, this study compares the differences
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between the two groups of data to test the teaching
effect.

Theory and method. Cross-cultural competence
is the theoretical starting point used in the analysis
of the teaching model. The goal of this research is
to advance the higher level of effectively training the
students’ competence confronted with the cultural
differences. Ruben (1976), Imahori & Lanigan (1989),
Byram (1997), Ting-Toomey (2005), Gudykunst
(2014) have matured the study of cross-cultural
competence from different theoretical viewpoints,
including behaviorism, relations, foreign language
education, identity negotiation and interpersonal
communication. Brislin (1990) pointed out that, to
establish a correct outlook on culture, students learn
the features of their own and other cultural values and
behavior with the help of teachers, so that they will
appreciate cultural differences arising in exchanges.

Chinese scholars, Lin Dajin (1996), Xu Lisheng
(1997), Zhong Hua & Fan Weiwei (2013) have also
developed the theory of cross-cultural competence
from the angle of foreign language learning and
teaching, relying upon linguistic competence and the
criticism of the main views in the western countries.
The basic elements for cross-cultural competence
include cognition, behaviour, emotion and ethics.
The main features of cross-cultural competence are
appropriateness and effectiveness.

Through interpretative reading of humanistic
foreign language education theory, Sun Youzhong
(2017) pointed out that a learning community of
cooperative inquiry needs to be built for culture
teaching by integrating language into knowledge, then
the language competence, speculative competence,
cross-cultural competence and humanistic quality
are promoted in the meantime. Cultural teaching
as integration of language and knowledge will
promote students’ humanistic quality and their cross-
cultural competence as well. Knowledge needs to be
developed about how cultural differences contribute
to cognition and emotional attitude in language skills
training. The author hopes to make a contribution on
this point within the framework of this analysis.

Main part. The culture teaching model is built
to promote the teaching effects. Through empirical
research, the effective validity will be proved to achieve
the results of preparing the students in proficiency
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and competence. Two methods of language test and
questionnaire are adopted to conduct this study. The
purpose of the knowledge test is to test the 150 research
objects selected through the questionnaire. The
Chinese cultural knowledge test paper is divided into
Chinese and English versions. The contents of the two
test papers are exactly the same, including the number
of questions, types and scoring standards. The total
score is 100 points, which is divided into two major
questions. The first question is to fill in the blank.
There are 25 sub-questions, with 2 points for each
question. The second question is a multiple-choice
question, with a total of 25 sub-questions, with 2 points
for each question. and the test needs to be completed
in 60 minutes. It is required to test the English version
first, and then the Chinese version, so as to avoid the
preconceptions of the native language affecting the test
results. The findings are as follows:

In Table 1, 156 valid papers were tested, and the
results of the test paper through the statistical tool of
SPSS 16.0 show that the average score of the Chinese
version is significantly higher than that of the English
version, with a difference of 5.8489 points; within
the 95% confidence interval, p < 0.05, indicating
that there are significant differences between the
two sets of data. It can be inferred that the difference
between the two groups of test results is caused by
the difference of students’ language understanding
ability, and the score for the Chinese test paper is
higher than that for the English test paper, indicating
that students’ English language understanding ability
needs to be further improved.

As for interview, the author randomly selected
15 students and asked them three questions. The first
one is “why do you think the test results are different”:

S1: The knowledge of Chinese culture is
insufficient. Even if some questions are answered in
Chinese, they do not understand some knowledge;

S3: Although some Chinese cultural knowledge is
familiar, there are some difficulties in expressing them in
English, and the English courses rarely involve Chinese
culture, so I don’t know how to express in English;

S9: I don’t quite understand the meaning of some
English topics, and my English level needs to be
improved.

The second one is “how do you think to solve
these problems?” and their answers are:

...............................................................................

S5: Chinese cultural knowledge should be
integrated into English culture class;

S7: Organize more group discussion activities,
compare cultural differences between China and
foreign countries, improve the competence of
communicating and expressing in English;

S12: The comprehensive ability of language use
needs to be improved.

The third question is “Do you think the lack of
Chinese cultural knowledge will affect cross-cultural
competence?” and the 15 students’ answer is “yes”.

Through the analysis of results of knowledge test
and interview, it can be seen that: students’ Chinese
cultural reserves are insufficient; their language
ability of expressing Chinese culture in English is
insufficient; the lack of Chinese cultural knowledge
will affect their cross-cultural competence;their
comprehensive English ability needs to be improved.
Therefore, it is necessary to integrate Chinese cultural
knowledge into English culture teaching, which can
improve students’ comprehensive ability of English
language use and cross-cultural competence.

Building a culture teaching model. The lack of
Chinese cultural knowledge will seriously affect
students’ cross-cultural communication, but teachers
and students have not fully realized its importance,
which requires teaching reform and the establishment
of a new culture teaching model. The building of
the culture teaching model takes the cross-cultural
competence theory as the theoretical framework,
follows the principle of integrating Chinese cultural
knowledge into English culture teaching in an indirect
way, adopts the method of cultural comparison and
the online and offline mixed teaching, through pre-
class preview, flipped classroom in-class after-class
reflection and the teaching log writing, as well as
online and offline multiple assessment methods for
teaching evaluation, in order to achieve the unity
of instrumentality and humanistic development
of teaching objectives, and finally achieve the
improvement of cross-cultural competence and
humanistic quality. The characteristic of this teaching
mode is to integrate Chinese culture into the whole
teaching process by means of cultural comparison
teaching method, organically combine online and
offline mixed teaching and offline flipped classroom,
and practice diversified evaluation methods.

Table 1
The T test of the paired samples
Number of Standard Degree of
Group Objects Mean value deviation freedom T Value P Value
Chinese version 156 53.2316 8.13063 152 5.486 .000
English version 156 47.3827 8.61532
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Fig. 1 Culture Teaching Model

In the culture teaching model for the English
teaching, teachers work as the guiding role and
students function as the center of the teaching. In the
center of learning, through online and offline mixed
teaching, students complete the teaching steps of pre-
class preview and interaction, classroom presentation,
communication and discussion, and reflection.
Communication and interaction run through the
whole teaching process. Chinese cultural knowledge
covers a wide range, including history, political
and economic systems and values. Chinese cultural
teaching is integrated into English teaching by the
invisible learning method of cultural comparison
teaching, so as to broaden students’ knowledge
vision and improve their ability of expression,
cross-cultural communication competence and
humanistic quality. In the process of teaching,
teachers guide students to learn the theory of cross-
cultural communication, and express their beliefs,
attitudes, values and world outlook in verbal and

nonverbal ways; students cultivate their dialectical
thinking ability through learning, communication
and discussion of cultural differences between
China and foreign countries. The instrumentality
of foreign language education is reflected through
the improvement of cross-cultural communication
competence, including the improvement of cross-
cultural knowledge and competence, the cultivation
of cross-cultural awareness, the application of
cross-cultural communication strategies and the
training of cross-cultural adjustment; The training
of humanism in language education mainly depends
on the accumulation of humanistic knowledge, such
as history, literature, politics and philosophy in
Chinese and foreign cultures. Students understand
national psychology and people’s livelihood through
understanding humanistic thought, ethnic and
ideological characteristics, understand other people’s
cultures, enhance their cultural awareness and self-
confidence, and build their own -cultural ideas.
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In addition, students can also master the cognitive and
practical methods contained in humanistic methods,
learn to think and solve problems with humanistic
methods, and improve their speculative ability,
which requires online and offline communication
and practice. By understanding the humanistic spirit
of Chinese and foreign cultures, understanding the
differences in world outlook and values, students
deeply understand the national spirit and the spirit
of the times, study hard, shoulder the tasks entrusted
by the times, and retell Chinese stories well in cross-
cultural exchanges. After conducting the teaching
experiment, the testing of teaching effect is as follows.
The above research shows that the culture teaching
model is effective and can improve students’ cross-
cultural competence and humanistic quality. Teachers
and students have more approval of the integration
of Chinese cultural knowledge into English teaching.
Teachers need to reserve more Chinese cultural
knowledge and receive teaching training.
Conclusions. More attention to the Chinese
cultural knowledge should be paid in teaching, and
it is also integrated into the language teaching in a
quiet way through cultural comparison method. By
online and offline cultural comparison teaching and
communication, students should be aware of the
differences between Chinese and foreign cultures,
communication skills and psychology, and students’
information collection ability to sort and classify
in all links of teaching design will be strengthened,
through active discussion and offline communication,
and their cultural thinking ability, cross-cultural
awareness and competence are sure to be improved.
Based on the research of cross-cultural competence
theory, this study attempts to build a cultural teaching
model for its instructional design, trying to explore
a new teaching method from its teaching practice.
This paper makes a test analysis and reflection on the
teaching effect by using scientific research methods,
such as questionnaire survey, knowledge test and
data statistical analysis. As a practical case study,

...............................................................................

it is not merely for the reference of the language
teachers. In the teaching design, reference is made
to the cross-cultural training principles proposed
by Sun Youzhong (2016), namely speculation,
reflection, exploration, empathy and experience.
Students exchange information, discuss and explore
online pre-class, and discuss in-class to enhance
their speculative ability. Teachers and students reflect
through electronic portfolio after-class, in order to
deepen their understanding of the problem and reach a
consensus. In addition, in practical teaching, teachers
should also pay attention to cultivating students’
cross-cultural awareness in the global context, the
ability to express Chinese and foreign cultures in
English, and the skills, strategies and psychology
of cross-cultural communication. Through the
combination of cross-cultural teaching theory and
practice, the teaching will carry out teaching reform,
organically combine online and offline teaching with
the advantage of network media, achieve knowledge
integration and interactive communication, and
improve students’” humanistic quality, so as to achieve
the instrumental and humanistic goal through foreign
language teaching.

Cross-cultural competence is a practical ability
with the dynamic and developmental feature, which
is closely linked with practice and through a variety
of ways of interactive communication. To accumulate
Chinese and foreign knowledge, teachers and
students should interact more in-class and after-class
tasks. What’s more, it is suggested that students take
advantage of various opportunities to communicate
online and offline with native English speakers.
Teachers should organize students to practice more,
such as participating in foreign teachers’ teaching,
online courses, English debate, English corner and
second class activities, watching English movies, and
using direct or indirect communication practice to
enhance their cross-cultural competence. Obviously,
cross-cultural competence training and development
can not be achieved overnight. It needs long-term

Table 2
Statistical results of questionnaire survey
Serial .
number Questions Approval rate
1 Does the culture teaching model contribute to the cultivation of cross-cultural competence? 97%
Whether the culture teaching model is conducive to improving the expression ability of o
2 . . 97%
Chinese culture English.
Whether the comparative study of Chinese and English cultures is conducive to training
3 , . 90%
students’ confidence in local culture.
4 Whether cross-cultural competence needs to develop various knowledge and abilities. 100%
5 Whether the culture teaching mode is conducive to improving students’ English level and 95%
interest in culture learning. ’
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practical teaching and reflection, and continuous and long-term process, which can not be achieved
improvement. Hu Wenzhong (2013) pointed out that  only through lectures, but also requires extracurricular
developing cross-cultural competence is a complex cooperation, including studying or working abroad.
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