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TO THE ISSUE OF INCLUSIVE HIGHER EDUCATION

The article is devoted to the problem of inclusive education in Ukraine. Changing the status of our country as a
European Union member-state means a new vision of inclusive education and a change of the scientific community's
attitude to the students with special needs. The inclusion process involves development and execution of such specific
solutions that will allow everyone to equally participate in the academic and social life. The authors consider two
approaches to "special” students teaching, which are acceptable in the inclusive education implementation as a universal
effective process, the inclusion ideology, where the professor has to be impartial, generally benevolent and friendly to
all; give assessment and guidance to the educators who work with such higher education applicants, characterize their
preparation, primarily psychological, to work in inclusive groups or courses as in addition to the professional one, as
they experience deep psychological difficulties. The academic staff who work with "special” young students in inclusive
groups are responsible for the physical, intellectual, emotional and spiritual condition of those who study, so they must
create all the possible means for the unimpeded knowledge skills and abilities acquisition by the students for their future
vocational activity.

The issues of the inclusive education basis are raised in the work, as well as overall provisions of inclusive education
as a modern socio-pedagogical phenomenon and the background for integration into the society, feedback technology,
methodological and pedagogical support of "different” students, access to education for young people with disabilities;
the inclusive education principles developed by the Ministry of Education and Science of Ukraine and the experience of
their implementation are studied too. The benefits of inclusive education for students with disabilities, social competence
and communication skills of such people are discussed. The main directions of thought and pedagogical actions in the
inclusive education situation are focused on current personality issues. According to the authors, the main task of an
educator who works with young people with impaired needs is to deliver the information to the “special” listener, check
their understanding the material building a compromise behavioural model convenient and acceptable for everyone.

Key words: inclusive education, youth with special needs, inclusive groups, professional activity, scientific community,
academic life.
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J1O MUTAHHSA IHKJIO3WBHOI BHIIIOI OCBITH

Cmamms npuceauena npobnemi iHKI03uHoi oceimu ¢ Ykpaini. 3mina cmamycy Hauwoi Kpainu — KaHOuoam 6 4ieHu
€C — o3nauae HOBe DaueHHA Yb020 NUMAHHA MA 3MIHY CMABIEeHHA HAYKOBO-Neda202iyHOoi CRiTbHOMU 00 CMyOeHmis i3
ocobausumu nompebamu.

Ilpoyec inkmo3ii nepedbavae pospooKy ma 3acmocCy8ans MAakux KOHKPemHux pitenb, AKi 3MOXCYMb 00380IUMU
KOJICHIU JIIOOUHI PIBHONPAGHO Opamu y4acme 6 aKaOeMiYHOMY mda CYCRIIbHOMY dcummi. Aemopu po3ensidaioms 08a
nioXoou, wo CKIAMUcs 00 BUKAAOAHHA OUCYUNTIH «OCOONUGUM» CHMYOeHmAam, AKi NPUUHAMHI NpU 6nPOGAOINCEHHI
IHKJIIO3UBHOT 0C8IMU AK YHIBEPCANbHO2O eheKmU8H020 npoyecy; i0eono2ilo IHKI3Il, npu AKill eukiadady mae 0ymu
HeynepeodceHuM, 00HAKOBO 00OPOIUUAUBUM | NPUXUTbHUM 00 BCIX, 0ArOmb OYIHKY U HACHAHO8U NeONpAYiBHUKAM, 5KI
npayiomes 3 makumu 3000y6avamu GUWOI 0CEIMU, Xapakmepusyloms iXuio ni020moeKy, Hacamnepeo, NCUXON02iuHY,
00 pobomu 6 IHKIIO3UBHUX 2PYNAX, MAK 5K, KPIM NPoheciinux, ukiadad 6iouyeac 2iubOKi NCUXoio2idni mpyoHoui.
Iledazoe, axuil npayioe 3 «0COOIUSUMUY MOTOOUMU TIOObMU-CINYOESHMAMU, WO HABYAIOMbCA 6 IHKIIO3USHIL 2pyni, Hece
8i0N0GIOANbHICMb 3a IX PI3UYHUL, [HMETeKMYATbHUL, eMOYIIHUL Ma OYXOGHULL CIMAH, MOMY 6iH MA€E CMEOPHSAMU VCi
MO8U 0115 be3nepetkoOH020 HAOYmms CIyOeHmamu 3HAHb, YMiHb I HABUYOK IXHbOI MatlOymHboi npopecitinoi OisnbHoCMi.

Y pobomi nioitimaromvca numanHa oCHO8U IHKIIO3UBHOT OCBIMU, BUBYAIOMbCA i1 3A2A1bHI NOTONCEHHS AK CYYACHO20
COYIANbHO-NE0a202iun020 (heHoMerny ma niocpyHms Oas inmeepayii 6 coyiymi, mMexHolio2ii 360pOMHbO20 38'513KY,
NCUXONI020-Ne0a202iuHULL CYNPOBIO «OCOOUBUX» CITYOeHINi8, OOCHYNHIMb HAGYAHHA MOIOOUX M00€l i3 PISHUMU 8A0AMU;
PO32N0AIOMbCsl RPUHYUNU THKAI03U6HOI oceimu, po3pobneni MOH Ykpainu, ma 0oceio ix ynposaodicenHs; nepesazu
IHKII03UBHOT 0C8ImMU 0151 CIYOEHMIB I3 0OMENCEHUMU MONCTUBOCMAMU 300P08 s, coyianbHa KOMNemeHYisl ma HAGUUKU
KOMYHIKayii mo0ell 3 iH8ANIOHICMIO, OCHOBHI HANPAMKU OYMKU MA Nedd2oeiuHux Ol y cumyayii iHKII03UBHOI oceimius,
pobumbcsa oKyC Ha akmyanrbHOCmi npodaemu po3eumky ocooucmocmi. Ha oymxy aemopis, 2on06ne 3a80anus nedazoed,
SAKULL NPAYIOE 3 MOTOOUMU IHOObMU-IHBANIOAMU, — OOHeCmU IHHOPMAYiIo, BUCTYXAMU MA 3PO3YMIMU OYMKY «0COOIUB020Y,
8UOYO08YI0UU KOMIPOMICHY MOO€Nb NOBEOIHKU.

Knrouosi cnosa: inknozusHna oceima, Monoos i3 0cOONUSUMU NOMPedaMiL, IHKIIO3UBHA 2PYNd, NPOopeciina OisbHICIb,
HAYKOB8A CRITbHOMA, AKAOEMIUHE HCUMMISL.

The relevance of the problem. Ukraine's Analysis of recent research and publications.

accession to the European educational area provides
new approaches to the issues of inclusive education
and the academic community’s attitude to the students
with special needs.

Inclusive education is when all students, regardless
of any challenges they may have, are placed in age-
appropriate general education classes that are in their
own neighbourhood to receive high-quality instructions,
interventions, and supports that enable them to meet
success in the core curriculum (Corbet, 2019:53).

Many foreign and Ukrainian scholars have dealt
with the notion of inclusive higher education.
Thus, its basis was considered by I. Bilozerska,
A. Kolupayeva, T. Sat, O. Taranchenko, M. Ainscow,
B. Bennett, J. Blanden, S. Miles; general provisions
of'inclusive education were initiated by I. Vasylashko,
I. Zholkovska, V. Zasenko, V. Marynych, J. Corbett,
L. Dearden, M. Green, A. Hall, J. Kugelmass;
feedback technology in inclusive education was the
research interests field of I. Kohut, A. Koroteeva,
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N. Kulik, T. Lorman, J. Langley, A. Lewis,
K. Messiou, G. Quin; G. Tazarachev, O. Taranchenko,
E. Tyutyunyk, G. Umanets, E. Pollard, M. Williams
were interested in the problem of inclusive education
accessibility; psychological and pedagogical support
of "special" students was investigated by L. Rudenko,
1. Semkina, V. Smirnova, L. Kharchenko, O. Shevnin,
T. Degener, A.-M. Houghton, F. Lechner, B. Norwich
and others.

In the modern cultural space, according to .Kohut,
there developed two approaches to the problem of
inclusive education. The first one is based on the social
model of understanding “the different” and protecting
their rights including discrimination. The motto of
this tendency can be called the idea of creating an
inclusive society where there is always room for
“another” despite the distinctions in cultural and
semantic worlds and values. From the point of view
of the social constructivism methodology, it allows to
criticize the society, change it and actively influence
the state policy. In general, within this treatment,
cultural differences are perceived as a condition
for further development and interaction. Because
of the war, the social constructivism methodology
introduction, the society itself and its institutions
welcome the atypical, adequately including them
in public functioning thereby contributing to their
growth, evolution and self-expression on equal terms.

The second touch to inclusion studies the
process of a human’s appearance, formation and
progress within a particular cultural landscape, their
socialization and development of ideas and values
inherent to the society. As a result of this phenomenon
introduction, special psychology and pedagogy have
emerged (for example, defectology, oligophrenic and
typhlopedagogy). Within this approach, the issues
related to the division into norm and pathology, ability
and inability were discussed. This is about helping
people with various limits, their possible correction in
the adaptation within the modern educational system
(KoryT, 2017: 21).

In our opinion, these approaches are currently
acceptable in the inclusive education implementation as
auniversal effective process that promotes community-
based subjectivity, adaptation, socialization, and
self-realization formation expanding the social and
cognitive potential of disabled people.

The aim of the article is to investigate the general
ideas of inclusive education and their implementation
in Ukraine.

Presenting the main material. The educator, when
introducing the inclusion ideology, is to be guided
by high moral principles. He has to show humanity,
tolerance, mercy, kindness, decency, patience, and
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respect for the “special” students, without losing
the sense of moderation and self-control. Professors
working in inclusive groups should not forget that they
are responsible for the learners’ physical, intellectual,
emotional, and spiritual health, so they contribute
to a favorable microclimate for various knowledge
acquisition. Any information is to be positive, not
regarding the students. The educator has to be impartial,
equally friendly and sympathetic to all, strengthening
the self-esteem and faith in their own abilities, showing
the improvement opportunities. Moreover, professors
encourage their students’ independence development,
the desire to cooperate and help others. In assessing
the learners’ achievements, they should strive for
objectivity and fairness without overestimating or
underestimating artificially.

The educator is supposed to possess speech and
communication culture, not to provoke scandals and
not to offend anyone even if the opponent is not right.
His main task is to listen and understand the idea of
"a special", building a compromise behavioural model.
In general, in the context of inclusive education, the
ethical nature of him as a mentor or a senior mate is
very important. He must combine words and deeds
nobility, be devoted to his work and sincere with the
learners.

The primary and most important step of higher
education preparation for the inclusion process
implementation is the stage of changing professional
and moral attitudes of the academic staff (Map’siHKo,
Orpeniu, 2021:105). Analyzing the experience of
teachers’ training to imbed this idea in Ukraine, we
can conclude that in addition to the professional ones
they are experiencing deep psychological difficulties.

The problem of professors’ psychological
readiness to work in the inclusion conditions is
relevant for domestic and foreign researches.
According to J.Corbet, pedagogical competence is
directly related to values and "in order for the idea
of integration to really "work", it is necessary that
it captures the minds of teachers, becomes a part of
their professional thinking" (Corbet, 2019:54).

According to G.Quinn and T.Degener,
psychological work with academicians shows that the
main emotional barrier is the fear of the unknown and
doing harm to others, negative attitudes and prejudices,
professors’ vocational insecurity, unwillingness to
change, psychological unpreparedness to work with
"special" students (Quinn, 2020: 565).

It is commonly believed that only a student can
possess psychological problems. Inclusion proves
that the educator himself has many issues of this kind
as well. We can state that psychological readiness for
professional activity is formed during the vocational
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training process being a condition for the professors’
activity effectiveness.

We understand it as a complex psychological
education, a combination of functional, operational
and personal components. The structure analysis of
the "psychological readiness for the activity" concept
showed that some researchers (I.Cohut, J.Corbet,
G.Quinn, M. Williams etc.) include various constituents
into it, filling them with similar content, they are:

* motivation, which determines a positive
attitude to pedagogical activity and its success;

» the required amount of special, cognitive and
methodological knowledge;

» acertain level of pedagogical skills and a set of
professionally significant personality traits.

The inner readiness for the professional activity in
this case is characterized by the dynamics of changes
in the motivational sphere and the worldview.

Considering the concept of "psychological
readiness for inclusive education", M.Williams,
E.Pollard etc. clarify some of its essential elements,
they are:

» emotional acceptance of students with different
types of developmental disorders (acceptance —
rejection), which is determined by the degree of an
educator’s emotional difficulties;

 motivational attitudes;

» value-notional perception attitudes of “the
different” which determine the inclusion idea
understanding;

 personal readiness, embodied in the personal
position, internal specification of an educator’s
activity (Williams, Pollard, 2017: 12).

Thus, we can summarize, that the educator’s
psychological readiness to implement the inclusive
approach in education is understood as a complex,
holistic, personal education which is a set of social,
moral, psychological and professional qualities and
abilities that allow a high level of motivation to ensure
effective students’ involvement into educational
conditions.

During the survey conducted by the Inclusive
Resource Centre held by the Ministry of Education
and Science of Ukraine, it was found that professors
possess a high level of emotional acceptance of
students with motor disorders and less — if they have
behavioural or emotional ones. The study clearly
showed the progressive changes in the professors’
psychological readiness as a result of systemic
changes in education and training — from the formal
position of passive disregard or forced inclusion to
the active expression of personal attitudes to inclusion
in education, a gradual vocational and personal
limitations differentiation.
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The model of the academic staff’s training to work
in an inclusive surrounding should contain substantive
and organizational components. It is to be aimed at
developing their specialized vocational competence,
gaining the ability to solve some academic problems,
namely:

* understand the inclusive education philosophy,
know the psychological and pedagogical patterns
and features connected with age and personal
development of young people with disabilities, and
be able to identify them;

* be ready to select the best ways to organize the
inclusive education process, design the studying
environment for joint learning of students with
normal and impaired development;

« apply different pedagogical interaction methods
between all the subjects of the correctional and
educational process, be focused on value attitudes
towards people with disabilities and inclusive
education in general;

* create a reformative and developmental
encirclement in an inclusive educational space and
use the methodological resources to motivate all
students’ growth;

e carry out professional self-education based
on joint training of young people with normal and
impaired needs.

The organizational component is represented by
the technology of professors’ training to work in
the inclusive education conditions and comprises
the following stages: immersion into professional
tasks, problems solving, goals setting, and their
implementation, reflection on activities. The
educators’ preparation personification and their
values towards people with disabilities formation is
ensured through the humanitarian technologies use.

J.Corbet highlights the following principles of
inclusive higher education: recognition of equal
value for society of all students and professors;
increasing the degree of students’ participation in the
cultural life of local educational institutions and, at
the same time, reducing the level of university life
isolation; restructuring the methodology so that it
can fully meet the diverse needs of all the students
living near the university; exemption from barriers
to knowledge acquisition and complete participation
in the university life for all, not just those with
disabilities or special educational needs; analysis
and study of attempts to get over obstacles and
improve the universities accessibility for individual
students; carrying out reforms and changes aimed
at all university students’ benefit; the difference
between learners is the resource that contributes
to the pedagogical process, not the hindrance that



...............................................................................

needs to be overcome; recognition of students’ right
to obtain higher education in the institutions located
at the place of residence; enhancing the situation
inside the university as a whole, both for students
and staff; the universities role recognition not only
in perfecting academic performance but also in
social values development; elaboration of support
and cooperation relationships between universities
and local communities, acceptance that inclusion in
education is one of the inclusion aspects in the society
in general (Corbet, 2019: 57).

The inclusive education benefits for students with
disabilities cannot be overlooked. Let's dwell on them
in detail.

Young people with special needs show a higher
level of social interaction with their healthy peers
in an inclusive environment compared to those who
are in specialized institutions as they are the social
and communicative competence carriers inherent
to this age. Students with special needs have richer
curricula. The result is improved skills and academic
achievements. This becomes especially evident if
professors purposefully support socialization and
if the number of learners with special needs is in a
natural proportion to the other students.

The social acceptance of such young people is
getting better due to the inclusive education in small
groups. Thus, students "step over" others’ disabilities
working together with them on common tasks.

In “special” groups or courses, friendship between
young people with and without “limits” becomes
casier. This is especially the case when students
with disabilities attend a university located close
to their place of residence and therefore have more
opportunities to meet their peers outside. Professors
or curators play a leading role in establishing
and strengthening such relationships. “Special”
students need special educational services. They
have difficulties in perceiving, processing and using
information. In many ways, this prevents them from
adapting to the society.

In our opinion, the use of distance studying forms
is effective when organizing inclusive teaching. They
allow to provide the learners with a high-quality
education regardless of the place of study, give an
opportunity to communicate with peers online which
stimulates the modern digital society adaptation. When
learning with the help of an electronic device such
young people also acquire professional skills that can
further ensure their dignified existence and work.

In addition, distance learning contributes to the
quality of students’ training, the cognitive activity
independence growth increasing this education type
prestige among students and their parents. At the
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same time, knowledge acquisition individualization
is carried out: each learner is engaged in a schedule
convenient only for him or her and at a pace convenient
particularly for them.

According to J.Corbet, inclusion is recognized as
a more developed, humane and effective educational
system not only for people with special needs but
also for the healthy ones as it gives the right for
education to everyone regardless of compliance
or non-compliance with the educational system
(Corbet, 2019:56). A personality that has his/her own
educational trajectory is formed through respect and
acceptance of everybody’s individuality. Moreover,
"special" students are in a team, they learn to interact
with each other, build relationships with professors
or tutors, creatively and unconventionally solve
educational assignments.

It is possible to say that inclusive education
expands personal capabilities of all students, helps
to develop such qualities as humanity, tolerance,
willingness to help. This is a fundamentally new
system where students and educators are working on
a common goal — affordable and decent education for
all without exceptions. The only issue is to create the
right pedagogical and methodological conditions.

In recent years, many educational, cultural and
leisure institutions, as well as public organizations,
have been trying to take measures to implement the
eight principles of inclusive education, namely:

* a person's value depends on their abilities and
achievements;

* aperson is able to feel and think;

» everyone has the right to communicate and be
heard;

» all people need each other;

» real education can be carried out only in real
relationships;

» all people require their peers’ support and
friendship;

» everyone learns to make progress in what they
can do rather than in what they cannot do;

» diversity enhances all aspects of life (G.Quinn,
T.Degener, 2020:575-576].

Conclusions and prospects for further
development. An inclusive approach involves
understanding the different educational needs and
providing services in accordance with them through
the greater participation in the educational process.
At higher educational establishments it provides a
specific strategy for such students, namely:

« atall stages of study, integration into the university
environment is carried out through joint lectures and
practical classes or workshops in common or mixed
groups;
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 availability of all higher education levels:
bachelor's, master's, postgraduate;

* training of intellectual workers, economically
independent and able to make a contribution to the
country development.

Specialized centres and university departments
experts (including philosophers and sociologists)
with the help of modern information technologies
should develop methodological materials on inclusive
education, based on the individual approach to each
learner and student.

They are to include specially designed teaching
methods and techniques as well as educational
programmes and curricula; exclusive adapted
textbooks, manuals and didactic literature; technical
teaching means of individual and collective use.
Assistants’ help who provide and ensure the necessary
technical aid, together with psychological and socio-
cultural support for extracurricular activities of
disabled students, is also to be supplied. They have
to be able to participate in individual and group
remedial classes and be guaranteed a free access
to the buildings and organizations engaged in such

...............................................................................

educational activities; be involved in sports sections
and creative teams.

Thus we can conclude about the main directions
of thought and pedagogical actions in the inclusive
education situation, such as: respect to the students’
personality regardless of their position, success, external
portrait, team status, family, physical, and mental
characteristics; reliance on the individual preferences,
1.e. the educator is called to notice, see these benefits
and announce them to everyone; the general identity
acceptance, human dissimilarity (because not being like
everyone else does not mean being bad).

In our opinion, the determining condition for
the inclusive education system success is young
people’s adaptation to the environment. The result
is a harmoniously developed personality that does
not distance him/herself from the society and does
not feel alienated but being capable of conducting
independent and full life.

In the further research, we are planning to study
the experience of teaching humanitarian disciplines
to students with special needs in the world in general
and in Ukraine in particular.
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