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CLIL METHODOLOGY IN TEACHING ACADEMIC WRITING:
PARAGRAPH-LEVEL SUPPORT ACTIVITIES

The article provides an outline of CLIL methodology principles as a contemporary approach to teaching non-
language disciplines in an additional (foreign) language. This approach was first applied in the 1950s in Canada and
the USA and has been gaining popularity in Europe until nowadays. In Ukraine, CLIL is being successfully piloted at
different educational levels in the last decade. This approach is flexible and adaptable to various educational settings,
it can be applied by the teacher at a different pace and for the content of different scope. The theoretical foundations of
CLIL are constituted by 4Cs: content, communication, cognition, and culture. Out of these basic principles, content has
a slight priority over communication, cognition, and culture; it is the starting point for developing the class outline. To
balance subject content and language, the teacher provides language support in class which can have an explicit form
(scaffolding) or an implicit form (embedding). Scaffolding provides learners with the support to accomplish the tasks set.
Assistance from the teacher is supposed to engage students in the learning process where they both acquire knowledge and
receive real life experience. CLIL emphasizes the use of only authentic materials designed according to seven principles:
the primacy of ‘task’, prioritizing the three dimensions of content, guiding input and supporting output, scaffolding and
embedding, making key language salient, the concept of ‘difficulty’in didactic materials, thinking in sequences. In this
paper we provide examples of paragraph-level support activities elaborated for academic writing classes in accordance
with CLIL methodology basic principles. These paragraph-level support activities are directed to encourage learners to
develop soft skills and obtain new experience for self-development.

Key words: academic writing, CLIL (content and language integrated learning), 4Cs framework, paragraph,
paragraph-level support, principles of material design, scaffolding.
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3ACTOCYBAHHS CLIL-METOJIOJIOT'TIi B HABYAHHI AKAJIEMIYHOT' O
IINCBMA: BIIPABU HA ®OPMYBAHHSA HABUYOK HAIIUCAHHSA AB3ALILY

Y ecmammi 3aznauaiomocs ochosni npunyunu memooonoeii inmeeposano2o Hasuanns npeomemy ma moeu (CLIL), sika
Hanescums 00 CyHaCHUX NPAKMUK eqhekmueHO20 HAGUAHHS HEMOBHUX NPEOMEMIE THO3eMHOI0 MOBOI0. Bnepue sacmocosana
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y 1950-x poxax y Kanaoi ma CLLA, CLIL-memoodonozis nonynapusyemocs y €sponi na nouamxy XXI cmonimms. B Yxpaini
ninomysanna CLIL-memo0onocii y Haguanbnux 3axiaoax cnocmepicacmucs npomsAcoM 0CManHHb020 oecamunimmsl. 1 Hyu-
KiCmb ma 1e2Kicmu 6 aoanmyeaHHi 00 8UMO2 PISHOMAHIMHO20 OCBIMHbO20 Ceped08UUd HA0AOMb MONCTUBICTIG OCBIMAHAM
3acmocogysamu yetl nioxio y HAGYAHHI YYHI8 PI3HO20 GIKY NpU ONAHYB8AHHI HEOOHOPIOHO20 30 HANOBHEHHAM MAmepidy,
o0ouparouy onmuManbHull memn Hagyanus. B ocnogy meopii CLIL-memooonozii noxknaoeno 4K — konmenm, KoMyHiKayiio,
KOZHIYilo ma Kyibmypy, ceped AKux 0esKoio NpiopumenmHicmio UPIsHAEMbCA 3MICH, addice came 3 Hb020 NOYUHAEMbCS
NIAHY8AHHA YPOKY. 3 MeMOI0 6CMAH0GNEHH OaNANCY MIdC NPEOMEMHUM HANOGHEHHAM i MOGOI0, GUUMENb 3ACMOCOBYE MO6-
Hi onopu — ckaghondine (Onopu s18HO BUPAICEHO20 Xapakmepy) abo ONnopu-eKIOUeHHs (ONOPU NPUXOBAHO2O XapaKmepy).
3asosku ckaghondiney cmyoenmu / yuni ompumyoms niompumKy, HeoOXioHy OJid UKOHAHHS NOCMABIeHUX 3a80ans. Ilepeo-
bavacmucs, wo 0onomoaa 3 60Ky GUUMEN 3AYYUMb CIYOeHmia / YuHie 00 HABYATLHO20 NPoYecy, Nid Yac AKO20 B0HU K
OmpUMaomv HOSL 3HAHHSA, MAK I HAbYOymb dHcummeso2o 00c6ioy. ¥ memooonoeii CLIL nazonoutyemvcs na HeobXionocmi
BUKOPUCIOBYEAMU JIULUE AGMEHMUYHT Mamepianu, po3poodieHi 6I0N0GIOHO 00 ceMul NPUHYUNIE. NEPUIOUEP2OBOCE 3A60AH-
Hl, NPIOpUMemHOCINI MPbOX 6UMIDI6 3MICMY, KEPYBAHHA PeYenyicto MOSNIEHHS Ma CYNPOBoOY NPOOVKYEAHHS MOGIIEeHHS, CKA-
Gondiney ma onop-6Kuo4eHb, BANCIUBOCTI KIIOYOBUX MOBHUX 3AC00I8, «CKIAOHOCTIY OUOAKIMUYHUX MAMEPIanie, nOCiioos-
HO20 MUCTEHHA. Y cmammi Mu Ha80OUMO NPUKIAOU 8NPaAs OISl HABYAHHS HANUCAHHA a03ayy, Wo po3pobieHi O 3aHAMb 3
aKademiuHo20 nUCbMa 3 ypaxyeannsam ochosnux npunyunie CLIL memooonoeii. Taki enpasu maiomes Ha memi MOMugy8amu

VUHIB 00 PO3GUMKY SHYUKUX HABUHOK A 00 OMPUMAHHS 00CBIOY 051 CAMOPO3GUMKY.
Knrouosi cnosa: avzay, akademiune nucomo, CLIL (memoodonocis inmeeposanoeo naguants npeomeny ma mosu), 4K
OCHO6a, NIOMPUMKA HA PIGHI aD3aYy, NPUHYUNU OP2AHI3aYil HAGUAILHO20 Mamepiany, CKagondine.

Establishing the problem. Multilingualism is a
characteristic feature of modern society that requires
thorough knowledge of more than one language to
thrive. To satisfy the growing needs of the society,
educators develop effective methods of teaching aimed at
mastering the content and formation of foreign language
communicative skills. One of such approaches is the
CLIL-based approach which has proved its efficiency
in many European countries. Content and Language
Integrated Learning (CLIL) is regarded as «a dual-
focused educational approach in which an additional
language is used for the learning and teaching of both
content and language» (Coyle, Hood & Marsh, 2010: 1).
Thus, this methodology focuses on both content and
language in the learning process.

D. Coyle and O. Meyer understand CLIL as a
constantly evolving approach to learning and teaching
diverse subjects in multilingual and multicultural
classrooms. Being transferable and flexible, CLIL
provides different models to choose from to meet
learners’ needs. There are many different models
which depend on a range of contexts, correspondingly
the learning focus and outcomes can differ according
to the model adopted (Coyle & Meyer, 2021: 3).

The article aims to outline the principles of CLIL
methodology as an effective educational practice and
to dwell on scaffolding in CLIL; to suggest ideas of
implementing scaffolding activities while teaching
writing a paragraph at academic writing classes.

Previous research. CLIL methodology is argued
to be a descendant of French immersion programs
in Canada and North American bilingual education
(Pérez-Canado, 2012: 316). The methodology turned
out to be effective in various educational settings
and at different levels (linguistic, cognitive, subject
content, and attitudinal). European international
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schools for students with different native languages
also demonstrated significant progress of teaching
non-language subjects in more than one additional
language. Geography of CLIL research and
implementation is becoming broader these days,
expanding on such European countries as the UK,
Germany, Spain, Estonia, Latvia, the Netherlands,
Austria, Sweden and some others (Pérez-Cafiado,
2012: 316-320). Ukraine belongs to the countries
where CLIL methodology is being successfully
piloted at various educational levels: primary,
secondary, and tertiary (Tarasenkova, Akulenko,
Kulish, Nekoz, 2021). Theoretical foundations and
practical application of CLIL have been given serious
consideration in the works of D. Coyle (2005; 2007),
D. Coyle, P. Hood & D. Marsh (2010), D. Coyle
& O. Meyer (2021), P. Ball, K. Kelly & J. Clegg
(2019). The scope of non-language disciplines taught
according to CLIL principles enlarges notably.

Major issues. The pioneering researchers of
CLIL consider it to be neither a new form of language
education nor a new form of subject education. The
novelty of the methodology lies in an innovative
fusion of content and language (Coyle, Hood &
Marsh, 2010: 1). Being flexible and adaptable to
a wide range of contexts, CLIL, nonetheless, has a
sustainable theoretical basis that distinguishes it from
other educational approaches.

D.Coyle(2005)points out four guiding principles of
CLIL methodology, or 4Cs: content, communication,
cognition, culture. Content, or the subject learnt, is
considered to be the driving force of the learning
process, the starting point of designing classroom
materials. Communication presupposes developing
the skills of foreign language communication within
the limits outlined by the content. A student learns
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grammar and vocabulary accompanying a particular
subject theme. Cognition is related to developing
learners' thinking skills through various tasks aimed
to activate mental processes of perceiving, processing,
structuring information within the learnt subject area.
Culture is regarded as an inseparable component of
communication, thus raising cultural awareness is a
necessary component of an educational process.

In the academic writing context, 4Cs are specified
with regard to the needs of the discipline. Content
is related to the structure of academic texts (or their
constituent parts) of various genres (term-papers,
summaries, essays, abstracts, journal articles, etc.)
as well as to the procedure of writing such texts.
Communication is associated with the knowledge of
language material (mostly lexical and grammatical)
typical of academic texts. Cognition presupposes
developing the strategies of processing and structuring
information objectified in an academic text. Culture
is linked with raising awareness of cross-cultural
differences in creating academic texts, for instance,
differences in authorization, citing, and referencing
rules. D. Coyle, P. Hood & M. Marsh note that «a
CLIL teacher has the opportunity to scaffold new
content through familiar language, or to scaffold new
language through the use of familiar content» (Coyle,
Hood & Marsh, 2010: 96), thus summarizing and
recalling before moving on.

The term «scaffolding» was introduced by
D. Wood, J. Bruner, and G. Ross and understood as
a «process that enables a child or novice to solve a
problem, carry out a task or achieve a goal which
would be beyond his unassisted effortsy (Wood,
Bruner & Ross, 1976: 90). The tutor controls only
those elements of the task which are «initially
beyond the learner's capacity, thus permitting him to
concentrate upon and complete only those elements
that are within his range of competence». The
researchers consider that the learner can potentially
benefit much more from the process of fulfilling the
task than from an assisted completion of the task. As a
result, the learners develop task competence at a pace
that would far outstrip their unassisted efforts (Wood,
Bruner & Ross, 1976).

It should be noted that scaffolding provides learners
not only with the support to accomplish the tasks set
to them but it gives them the opportunity to obtain
first-hand experience. As Brian J. Reiser emphasizes,
«for educational settings, it is important to stress the
dual aspects of both (a) accomplishing the task and
(b) learning from one’s efforts, that is, improving
one’s performance on the future tasks in the process.
If learners are assisted in the task but are not able to
understand or take advantage of the experience, the
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assistance will have been local to that instance of
scaffolding but will not have provided support for
learning» (Reiser, 2004: 275). Thus, scaffolding is
expected to provide support and further engagement of
learners in the learning process where they can rely on
and apply the experience they have got.

J. McKenzie who focuses on scaffolding in the
context of student research in school points at eight
characteristics of scaffolding such as providing clear
directions, clarifying purpose, keeping students on
task, offering assessment to clarify expectations,
pointing students to worthy sources, reducing
uncertainty, surprise and disappointment, delivering
efficiency and creating momentum (McKenzie, 1999).
These characteristics seem to be true for teaching
students writing in CLIL as well as CLIL implies the
use of only authentic materials which are intended for
native speakers and can represent real life situations
and which are thoroughly selected and converted into
class activities by the teacher to reach the goal.

P. Ball, K. Kelly & J. Clegg (2019: 175) identify
seven principles for material design: (1) the primacy
of ‘task’, (2) prioritizing the three dimensions of
content, (3) guiding input and supporting output,
(4) scaffolding and embedding, (5) making key
language salient, (6) the concept of ‘difficulty’ in
didactic materials, (7) thinking in sequences. The
description of the mentioned principles is taken from
the book «Putting CLIL into Practice» by P. Ball,
K. Kelly & J. Clegg (2019).

The primacy of the task presupposes its goal-
oriented interactive character with special attention
paid to correctly prioritizing the task in an activity
instruction. In CLIL, major focus is on content which is
regarded as a three-dimensional concept: any activity
or task should be viewed as the teaching of conceptual
content, by means of procedural devices, using specific
language of the particular subject context.

Guiding student input is aimed at casing the
difficulty of decoding the meanings when reading
and listening / watching; language-sensitive activities
are good tools to achieve this aim. Supporting
student output presupposes fostering the productive
skills of speaking and writing. Students of a CLIL
classroom receive constant language support from
the teacher which can be more explicit (called
scaffolding) or more implicit (called embedding). In
case of scaffolding the learners is made aware of what
language they use for the particular content while in
case of embedding the language materials are just
the vehicles for the procedures learnt. The principle
of making key language salient is closely related
to scaffolding and embedding. Salience of language
is achieved, for example, by providing language
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blocks with the essential topical vocabulary. Thus,
the process of learning a foreign language becomes
more conscious. The difficulty of the material is a
rather subjective concept leveraged by the task set:
«There is no such thing as an easy or difficult text;
there are only easy or difficult tasks» (Ball, Kelly &
Clegg, 2019: 200).

An important issue to be considered by the teacher
when designing classroom materials is sequencing.
As P. Ball, K. Kelly & J. Clegg argue (2019: 33), «a
sequence is a succession of related activities and tasks,
usually culminating in some form of assessment». The
length of the sequence can vary from a single class
to the whole semester. Sequential learning is more
important for the content of a CLIL classroom than
for a language classroom. There may be no thematic
connection between the units of a language classroom
while for a subject classroom such connection is of
crucial importance.

The teacher of a CLIL classroom is recommended
to prioritise content over language — the practice
known as conceptual fronting. Language is not
assessed as a separate entity but is regarded as the
vehicle for the accomplishment of the tasks. Such a
task-based approach is directed towards conceptual
and procedural content, and language occurs naturally
through the given concepts and procedures (Ball,
Kelly & Clegg, 2019: 36-37).

The text that follows provides examples of the
activities which can be used in a CLIL classroom of
academic writing. These activities are related to the
theme ‘Writing a paragraph’ and are sequenced in the
same way they can be taught in class.

First, students need to be introduced into the
concept of a paragraph and its structure. Following
the task-based approach the task can be formulated

Hamburger
paragraph

Supporting Sentence One: This sentence
gives specific details relating to the main
idea.

Fig. 1. Paragraph structure (extracted from https://
cutt.ly/eCZhJvy)
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as ‘Analyze the paragraph structure by studying the
given picture’ (Fig. 1). The hamburger metaphor and
colour-coding facilitate students’ understanding of the
paragraph structure. Understanding of the paragraph
structure can be further supported by the activity
‘Make inferences about the paragraph structure
while watching the video’ (Fig. 2).

The students can continue to perceive the
paragraph structure by doing the activity ‘Consider
the paragraph structure’. The teacher can suggest
analyzing the structure of a short paragraph without
in-text citations (Fig. 3) and the structure of a longer
paragraph with in-text citations and more complicated
content (Fig. 4).

The next step of learning how to write a paragraph
is seen as developing the skill to identify the paragraph
parts. The activity ‘Identify the ‘hamburger’ parts of
the paragraph and complete the table’ is considered
helpful for achieving this purpose (Fig. 5).

After acquiring the receptive skills of identifying
parts in the already structured paragraph, the students
can proceed to acquiring productive skills of
organizing ideas into a paragraph. The starting point
for developing such skills can be doing the activity
‘Make a coherent paragraph by arranging the
sentences in the correct order’ (Fig. 6).

The next activity in the sequence can involve
students into the first writing step — ‘Write the topic
sentence of the given paragraph’ (Fig. 7).

Logical development of the writing skills is
provided by the activity ‘Write a concluding sentence
to the paragraph’ (Fig. 8). The teacher instructs
learners to underline the topic sentence in the given
paragraph and to write a good concluding sentence
to it either by paraphrasing the topic sentence or by
summarizing the main points.

Fig. 2. Screenshot from the video “Recipe for writing”
(extracted from https://cutt.ly/OCZkpzO)



Tokarchuk V., Shuba Yu. Clil methodology in teaching academic writing: paragraph-level support activities

..............................................................................................................................................................

Topic sentence. Supporting sentence(s). Concluding sentence.

Electric cars are the future in the auto industry. As climate change gets worse, governments
are going to start limiting the number of gasoline cars being built. The cost of gas will
continue to rise, which will make it harder for people to afford to run gas powered cars. As
battery technology improves. Electric cars will be able to travel further on a change and cost
less to buy. Eventually most powered cars will be replaced by electric cars.

Fig. 3. Paragraph without in-text citations (extracted from https://cutt.ly/YC3Hox0)

Using storytelling in educational settings can enable educators to connect with their students because
of inborn tendencies to for humans to listen to stories. Written languages have only existed for between
6,000 and 7,000 years (Daniels & Bright, 1995) before then, and continually ever since in many
cultures, important lessons for life were passed on using the oral tradition of storytelling. These varied
from simple informative tales, to help us learn how to find food or avoid danger, to more magical and
miraculous stories designed to help us see how we can resolve conflict and find our place in society
(Zipes, 2012). Oral storytelling traditions are still fundamental to native American culture and Rebecca
Bishop, a native American public relations officer (quoted in Sorensen, 2012) believes that the
physical act of storytelling is a special thing; children will automatically stop what they are doing and
listen when a story is told. Professional communicators report that this continues to adulthood
(Simmons, 2006; Stevenson, 2008). This means that storytelling can be a powerful tool for connecting
with students of all ages in a way that a list of bullet points in a PowerPoint presentation cannot. The
emotional connection and innate, almost hardwired, need to listen when someone tells a story means
that educators can teach memorable lessons in a uniquely engaging manner that is common to all
cultures. This cross-cultural element of storytelling can be seen when reading or listening to wisdom
tales from around the world.

Fig. 4. Paragraph with in-text citations (extracted from https://cutt.ly/OC3Hbsh)

Topic sentence

Supporting sentences

Concluding sentence

Corporate Social Responsibility (CSR) can generate a positive reputation for a company
leading to possibly more sales and growth. According to Jones et al (2019), a corporation
that invests in the environmental and ethical approaches of CSR will demonstrate to the
public and the media that they are a responsible company. Watson (2018) provides evidence
that this improves consumer sales as customers tend to support ethical green business
practice thus improving profitability and encouraging growth. For example, a yoghurt
company called Yeo Valley has been investing in making its product organic, creating fully
recyclable packaging and reducing its CO2 output. As a result, profits have doubled within
the last two years providing the company with a range of opportunity to expand (Peterson,
2019). Overall, the evidence seems to suggests that investing in CSR can improve brand
image and productivity.

Fig. 5. Sample paragraph (extracted from https://cutt.ly/1C3JKE4)

The teacher can

introduce a more detailed

Teaching students writing a paragraph implies
teaching them how to use transitional signals as
transition words always occur throughout the body of a
paragraph, making it coherent. Such signals show how
two sentences — the following one and the preceding —
are interrelated. G. Duigu (2003: 47) groups connectors
according to their function: those that are used for listing,
for addition, for consequences and for emphasis (Fig. 9).
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eight-meaning / function chart of transition signals
elaborated by A. Oshima, A. Hogue (Fig. 10) in which
transitional signals are grouped into ones introducing
an additional idea, ones introducing an opposite idea
or contrast, ones introducing a choice or alternative,
ones introducing restatement or explanation, ones
listening in order, ones introducing an example,
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a | Many of the teachers at the Royal Institute for Blind Youth resisted learning Braille’s system
because they found the tactile method of reading difficult to learn (Bullock & Galst, 2009).

loss.

b | Access to reading could help improve the productivity and integration of people with vision

the propagation of Braille resources.

¢ | This support was necessary because sighted teachers and leaders had ultimate control over

d | Over time, however, with the increasing impetus to make social contribution possible for all,
teachers began to appreciate the usefulness of Braille’s system (Bullock & Galst, 2009).

e | It took approximately 30 years, but the French government eventually approved the Braille
system, and it was established throughout the country (Bullock & Galst, 2009).

f | This resistance was symptomatic of the prevalent attitude that the blind population had to
adapt to the sighted world rather than develop their own tools and methods.

France.

g | Although the Braille system gained immediate popularity with the blind students at the
Institute in Paris, it had to gain acceptance among the sighted before its adoption throughout

Fig. 6. Sentences to be arranged into a paragraph (extracted from https://cutt.ly/yC3ZTjB)

In European universities, students are not required to attend classes. In fact, professors in
Germany generally do not know the names of the students enrolled in their classes. In the
United States, however, students are required to attend all classes and may be penalized if
they do not. Furthermore, in the European system, students usually have numerous quizzes,
tests, and homework assignments, and they almost always have to take a final examination

in each course at the end of each semester.

Fig. 7. Paragraph without a topic sentence (extracted from (Oshima & Hogue 2006: 10))

Modern communication technology is driving workers in the corporate world crazy. They
feel buried the large number of messages they receive daily. In addition to telephone calls,
office workers receive dozens of e-mail and voice mail messages daily. On one company,
in fact, managers receive an average of 100 messages a day. Because they do not have
enough time to respond to these messages during office hours, it is common for them to do

so in the evenings or on weekends at home.

Fig. 8. Paragraph without a concluding sentence (extracted from (Oshima & Hogue 2006: 16))

ones introducing a conclusion or summary, ones
introducing a result (Oshima & Hogue, 2006: 27).

Students getting familiar with the vivid examples
of transition signals, the teacher asks them to mark
transition signals in examples of paragraphs on
different topics and then to insert the necessary
transition words of the paragraph. The typical exercise
is given below. The activity ‘Improve the coherence
of the paragraph’ (Fig. 11) aims at improving the
coherence of the paragraph below by inserting the
necessary transition words from the box.

This type of exercise will prepare students for
writing their own paragraphs on a familiar topic
with the support of substitution tables and writing
frames. The substitution tables and writing frames

constructed by the teacher can support the learners’
paragraph writing, enabling them to accomplish
the task and obtain the experience necessary to
write further paragraphs without the teacher’s
support. P. Ball, K. Kelly, J. Clegg point out that
«the input text for creating a substitution table
does not necessarily have to come from a textbook.
Frequently, content teachers come up with input
texts themselves, and creating a substitution table
from these involves writing down the script on a
paper to identify the key structures that learners
need to make their owny». Writing frames offer a
whole-text structure in the frame and a word list
(Ball, Kelly & Clegg, 2019: 164). Thus, the teacher
of academic writing can establish interdisciplinary
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Used for listing firstly signals introducing | in addition, furthermore,
secondly an additional idea moreover, besides, also, too,
the third feature and, another + noun
finally signals introducing | on the other hand, still,
in conclusion an opposite idea or | however, instead, but, vet,
contrast although, despite
Used for addition both... and - - - - 7
also Sngals lnlroducu!g a | otherwise, or, if, unless
not only... but also choice or alternative
furthermore signals introducing | in fact, indeed, that is
moreover restatement or
in addition explanation
Used for therefore signals listening in | first, second, next, !ast, finally,
consequences consequently order ?e first, second, third, the next,
i inal
for this reason
as a result signals introducing | for example, for instance, such
because of this an example as = noun
Used for emphasis in fact signals introducing a | clearly. in brief, in conclusion,
: conclusion or | indeed, in short, in summary
what is more i
: : ary
in particular
for example signals introducing a | accordingly, as a result,
for instance result therefore, consequently, so,
such as hence, thus
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Fig. 10. Transition signals according to
A. Oshima, A. Hogue (2006)

Fig. 9. Kings of connectors
according to G. Duigu (2003)

Thus Then First
Further The final Indeed

Second
Finally

For example
Instead

A child may leave home for a number of reasons, but three seem to be more common than
any others. 1

, a child may leave home because of lack of parental affection,
which can leave the child with emotional scars. When parents are cold and uncaring, a child

senses 2 and feels that s/he does not belong in the home. The child will
3 leave, seeking a home where s/he at least feel s wanted and a part of a family.
4 , when a child feels that s/he is not given just recognition as a person and as

an individual, s’he may feel frustrated enough to leave home-especially if the parents do not
stop what they are doing long enough to really listen to him/her or at least to respect some
of the child’s opinions. 5 , severe punishment by a child’s parents, which does
not suit the child’s misconduct, may cause him/her to leave home.

Fig. 11. Paragraph with omitted transition signals (extracted from https://cutt.ly/JCL6VPY)

relationships, borrowing the structures from the
topical vocabulary of other courses taken by the
learners.

The teacher supports paragraph writing with the
activity ‘Write a paragraph using a frame’ (Fig. 12)
and instructs learners to write their own paragraph on
the familiar topic, for example, the negative influence
of the media on children following the ‘hamburger’
model. Learners should use the frame provided by
the teacher and insert transition words to make their
paragraphs coherent. Learners are recommended to
mark different paragraph parts with different colours
to demonstrate their understanding of the “hamburger’
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model — topic sentence, supporting sentence(s) and
concluding sentence.

Constructing such writing frames, the teacher can
direct students and choose the focus of their attention.

Conclusions. The present study analysed the
process of effective learning and teaching in CLIL
which is based on seven principles for material
design: the primacy of ‘task’, prioritizing the three
dimensions of content, guiding input and supporting
output, scaffolding and embedding, making key
language salient, the concept of ‘difficulty’ in didactic
materials, and thinking in sequences. Paragraph-level
support activities elaborated for academic writing



...............................................................................

[Teparorika

...............................................................................

Causes
Children are overexposed to ...

Consequences
Gaming influences ...
Addiction to TV shows reduces ...

... show high measures of aggression
Triggers

Video gaming provokes...

... are violent in nature

Television prevents from...

... impacts aggressive behaviour

Negalive Influence of the Media on Children

... are more likely to display aggressive behaviours
... show aggressive behaviour throughout their childhood

The link between time spent on video games and ...

These words will help you:
exposure
childhood
teens
concern
impact
affect
effect
addicted
violence
negative

Fig. 12. Writing frame for construing a paragraph

classes demonstrate how these principles are realised
in practice and how the teacher can encourage learners
to interact, challenge them to create new knowledge
and develop new skills, providing learners with
appropriate support activities. Stimulating learners’

activity through input and monitoring the level of
familiarity and novelty in both content and language
in scaffolded learning contribute to improving
students’ competence in a foreign language and in
writing academic papers.
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