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MAIN METHODOLOGICAL APPROACHES TO THE FORMATION OF FOREIGN
LANGUAGE COMMUNICATIVE COMPETENCE OF VETERINARY STUDENTS

Modern veterinary education requires students to have in-depth knowledge of specialized disciplines and a high level
of foreign language communicative competence. In the context of globalization and the internationalization of science
and education, the ability to communicate effectively in other languages is becoming an essential factor in the successful
professional activity of future veterinarians. The study aims to identify and analyze the main methodological approaches
to the formation of foreign language communicative competence of veterinary medicine students. An analysis of the
scientific literature on the specified problem has shown that many Ukrainian and foreign scientists are engaged in the
formation of students’ foreign language communicative competence. The method involves shifting the target and content
priorities of teaching English as a foreign language to students from accumulating linguistic knowledge to forming
their ability to communicate effectively in various conditions and situations of professional activity. Given the above,
we believe that the application of a competency-based approach to the training of students of veterinary specialties
in higher education institutions makes it possible to ensure a change in the emphasis in the process of teaching them
foreign languages, namely, from the usual translation of foreign language lexical, grammatical, etc. knowledge from the
teacher to the applicant to the formation of a comprehensive ability for active speech activity as a kind of synthesis of
knowledge, skills, value attitudes, interests, motives, etc., gaining practical experience in solving various communicative
problems and tasks in the process of foreign language professional communication. Accordingly, we see its principal
value in the possibility of strengthening the practical orientation of teaching a foreign language, which ensures the
readiness of future veterinarians for foreign language communicative activity in various situations of professional life
based on their characteristics and qualities. Implementing an activity-communicative approach to teaching a foreign
language to students of veterinary specialties is the key to forming in them the ability for successful professional foreign
language communication. Its use contributes to strengthening the practical focus of the foreign language course for future
veterinary specialists and ensuring their readiness for active foreign language professional communication.

Key words: foreign language professional communication, veterinary education, foreign language communicative
competence.
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KJIOYOBI METOJOJIOT'TYHI NIIXOAU 1O ®OPMYBAHHS
IHIHOMOBHOI KOMYHIKATUBHOI KOMIIETEHTHOCTI
CTYJIEHTIB BETEPUHAPHUX CIIEIIIAJIBHOCTEN

Cyuacna oceima 6 eanysi eemepunapii sumaeac 6io cnyoeHmia He auue 2IUOOKUX 3HAHb Y CNeyiani308aHux OUCYUuni-
Hax, ane i UCOKO2O PIBHA IHUOMOBHOI KOMYHIKAMUBHOI KomnemenmHuocmi. B ymosax enobanizayii ma inmeprayionanizayii
HayKu i oceimu, 30amHicme eekmueno CRiIKY8amucs iHUUMU MOBAMU CINAE BAICTUBUM (DAKMOPOM YCHIWUHOT npoghecitinoi
OisLtbHOCMI MaubymHix éemepunapie. Mema 00CnioHceHHs1 — UHAYUMU MA NPOAHANIZYEAMU OCHOGHI MemOOUYHi niOXo0u
00 opMyBaHHsL IHULOMOBHOT KOMYHIKAMUBHOT KOMNEemeHyii cnmyoeHmie semepunaproi meouyunu. Ananiz Haykosoi nime-
pamypu 3 03HaA4eHoi npobiemMu NPOOEeMOHCIMPY8As, Wo OA2amo YKPAIHCOKUX Md [HO3EMHUX HAYKOBYIE 3alMAIOMbCsl NPO-
01emMo10 (hopmMyBaHHs THUIOMOBHOI KOMYHIKAMUEHoI Komnemenmuocmi cmyoeumis. Lleii memoo nepedbauae nacamnepeo
3MIUeHHs YiTbOBUX MA 3MICIMOBUX NPIOPUMEMI8 HABUAHHA AH2NIUCLKOI MOBU AK IHO3EMHOI CyOeHmi8 i3 HA2POMAOIHCEHHS
JIHSBICIMUYHUX 3HAHb HA POPMYBAHHS Y HUX 30AMHOCMI e(heKMUBHO KOMYHIKYEAMU 6 PISHUX YMOBAX | CUumyayisx npoge-
ciiol disttbHocmi. 3 021150y Ha HagedeHe suuye 88aNCAEMO, WO 3ACMOCYBAHHI KOMNEMEHMHICHO20 NiOX00Y 00 Ni020MOSKU
Cmyoenmie emepunapHux cCneyianbHocmell y 3akiaoax suwoi oceimu oae smoey 3abe3neuumu 3MiHy aKyeHmo8aHoCcmi
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6 Npoyeci HABUAHHA IX IHO3EMHUX MOB, A Came 3i 36UYHO20 MPAHCIIOBAHHS IHUOMOGHUX JICKCUYHUX, 2PAMAMUYHUX MOUO
3HAHDb IO BUKAAOAYA 00 3000Y8aYa HA YOPMYBAHHS 8 HHO2O KOMNILEKCHOT 30amMHOCH 00 AKMUBHOL MOBILEHHEBOT OIIbHOCHE
5K CBOEPIOHOCO CUHME3Y 3HAHb, YMIHb, YIHHICHUX YCIMAHOBOK, IHMepecis, MOMuU8ie moujo, Hadymmis RPaKmuiHo2o 00Cs8ioy
PO38 "A3AHHS PISHOMAHIIMHUX KOMYHIKAMUSHUX NpobieM i 3a80aHb 8 npoyeci iHUOMO8HO20 Npoghecitino2o chinkysans. Bio-
NOGIOHO 11020 20JI06HY YIHHICIb 60AUAEMO 8 MOJICTUBOCT ROCULEHHS! NPAKMUYHOI CHPIMOBAHOCMI NPOYECy HAGUANHS IHO-
3eMHOI MOGU, W0 3a0e3neuye 20MOoSHICIb MAUOYMHIX 6eMEPUHAPHUX JIIKAPI6 00 [HULOMOBHOT KOMYHIKAMUGHOL OisIbHOCII
8 PI3HUX cUumyayisax npoQecitinoco Hcumms 3 ONOPOI HA IXHi 0coOOUCMICHI Xapakmepucmuku ma sikocmi. Peanizayis disino-
HICHO-KOMYHIKAMUBHO20 NiOX00Y 00 HAGUAHHS [HO3EMHOI MOBU CMYOEHmMI8 6eMePUHAPHUX CReYIATIbHOCIEll € 3anOpPYKO0
opmyeannus 6 nux 30ammocmi 00 ycniuHo20 npogheciiinozo inuomoenozo cninkysanus. Hozo suxopucmanus cnpuse nocu-
JIHHIO NPAKMUYHO20 CRPSIMYBAHHSL KYPCY [HO3eMHOI MOBU OJi MatiOymHix paxisyie eemepunapnoi 2any3i ma 3abe3neuenHio

ix comosnocmi 00 akmueHol IHUOMOBHOL NPOeCitinoi KOMYHIKaYil.
Knrouosi cnosa: inuiomosna npogeciiina KOMyHIKayis, 6eMepUHaApHa 0C8ima, IHUOMOBHA KOMYHIKAMUGHA KOMNe-

MEeHMHICMb.

Introduction. Trends in globalization and inter-
nationalization in all areas of professional activity
in our time, including in the field of veterinary med-
icine, put forward fundamentally new requirements
for the personality of specialists of this profile and
the system of their foreign language training in higher
education institutions of Ukraine to ensure competi-
tiveness in the conditions of the modern open labor
market and full integration into the international
professional environment. Accordingly, the modern
stage of teaching foreign languages to students of vet-
erinary specialties is marked by active searches for
ways and methods of their optimal preparation for
foreign language professional communication, pri-
marily with the help of English, which appears as a
lingua franca due to its undoubted prevalence in mod-
ern world communication processes. These searches
involve active rethinking, reassessment of established
practices of teaching English to students of veterinary
specialties and substantiation of new methodological
principles of this process following the current prior-
ities of higher education in general and the linguistic
features of modern English-speaking veterinary dis-
course, and the psychological patterns of mastering
English-speaking professional speech in particular.

The aim of the research is to determine and ana-
lyze main methodological approaches to the forma-
tion of foreign language communicative competence
of veterinary students.

The analysis of literature on the problem allowed
us to establish several approaches proposed by
researchers as the basis for increasing the efficiency
of the process of training future specialists in various
fields for professional communication using a foreign
language, including competency-based, personali-
ty-oriented, activity-communicative, etc. (Hnapovska
et al. 2021; Protsyk, 2023; Rodgers, 2009; Richards,
& Rodgers, 2014; Jendrych, 2013; Gvelesiani, 2023;
Littlewood, 2014; Jande, & Ibrahim, 2021). Scientists
associate implementing these approaches with better
opportunities for ensuring the readiness of a future
specialist for foreign-language professional commu-
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nication as one of the crucial indicators of a high level
of professionalism in the conditions of the current
globalized, open world.

Presentation of the material. One of the funda-
mental pedagogical approaches to the professional
training of specialists of various profiles in general
and the teaching of their foreign languages, includ-
ing English, is considered by scientists to be compe-
tency-based (Yasnogurska, 2020; Marcellino, 2005;
Chelli & Khouni, 2010). It primarily involves shifting
the target and content priorities of teaching English
as a foreign language to students from accumulating
linguistic knowledge to forming their ability to com-
municate effectively in various conditions and situa-
tions of professional activity. Scientists associate its
implementation with a “paradigmatic shift” in the the-
ory and methodology of teaching a foreign language,
namely, a departure from the traditions of passive
memorization of its units in favor of gaining practi-
cal experience of communicative behavior in various
situations of professional life (Hodgson, Pelzer, &
Inzana, 2013, p. 102).

In particular, Gerasymchuk, Kovalchuk, & Mel-
nychuk (2024) see the essence of the competen-
cy-based approach to teaching a foreign language
to students of higher education institutions in shift-
ing the focus of attention from the accumulation of
linguistic, in particular phonetic, lexical, and gram-
matical knowledge, to the formation of the ability to
engage in foreign language communicative activity
in all its types and forms, the readiness to construc-
tively use various types of foreign language means
in typical and non-standard situations of professional
practice. At the same time, the researchers aptly note
that this approach does not reduce the value of foreign
language knowledge but emphasizes the importance
of the ability of future specialists in various fields to
effectively apply it to solve a wide range of commu-
nicative problems in the process of further profes-
sional activity.

Important ideas on preparing students of various
specialties in higher education institutions for profes-
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sional, including foreign language and communica-
tion-based on a competency-based approach, are also
presented in the study by Shkolyar (2023). In particu-
lar, we are impressed by the researcher’s assessment of
this approach as one of the effective ways to modern-
ize the goals and content of teaching foreign languages
following the real needs of further professional prac-
tice. According to her, it directs the process of teach-
ing a foreign language to the development of foreign
language communicative competence of the future
specialist as an integrative quality of his personality,
which integrates knowledge, skills, value orientations,
motives, etc. and on this basis ensures readiness to suc-
cessfully implement various communicative intentions
in the process of professional activity.

At the same time, we agree with the opinion of scien-
tists (Komar, 2022; Marcellino, 2005; Chelli & Khouni,
2010) about the importance of rational implementation
of the competency-based approach to the preparation of
students of higher education institutions for professional
foreign language communication. In particular, their
warnings against a simplified understanding of the con-
cept of foreign language communicative competence as
a set of specific speech skills seem to be correct, which
is associated with the potential risk of primitivization,
schematization of the process of their preparation for
professional foreign language communication. There-
fore, implementing this approach must go beyond purely
practical communicative foreign language skills and
involve personal aspects, in particular interests, motives,
values, etc., which are essential components of a full-
fledged ability for foreign language communication in a
particular professional field.

In this context, scientists (Yasnogurska, 2020;
Chelli, & Khouni, 2010; Griffith, & Lim, 2014;
Boukhentache, 2020) identify a number of essential
features of foreign language communicative compe-
tence, which must be taken into account in the process
of its formation in students of higher education insti-
tutions, regardless of the profession being studied,
namely: 1) dynamism, as it develops and improves
throughout professional activity in accordance with
the sustainable needs of foreign language communica-
tion in the conditions of the current globalized world
and professional environment; 2) implicitness, as it
is implemented in speech activity through semantic
information that conveys the communicative inten-
tions of participants in professional communication
in a particular field; 3) integration, as it involves
combining different types of communicative activity;
4) multidimensionality, since it is projected onto var-
ious qualities and personal characteristics of a future
specialist in a specific professional field — knowledge,
skills, values, interests, etc.
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Given the above, we believe that the application of
a competency-based approach to the training of stu-
dents of veterinary specialties in higher education insti-
tutions makes it possible to ensure a change in empha-
sis in the process of teaching them foreign languages,
namely, from the usual translation of foreign language
lexical, grammatical, etc. knowledge from the teacher
to the applicant to the formation of a comprehensive
ability for active speech activity as a kind of synthe-
sis of knowledge, skills, value attitudes, interests,
motives, etc., gaining practical experience in solving
various communicative problems and tasks in the pro-
cess of foreign language professional communication.
Accordingly, we see its principal value in the possibil-
ity of strengthening the practical orientation of learn-
ing a foreign language, which ensures the readiness of
future veterinarians for foreign language communica-
tive activity in various situations of professional life
based on their characteristics and qualities.

Given the close relationship between a specialist’s
foreign language communicative competence of any
profile, including veterinary, and his structures and
characteristics, a personally oriented approach is also
essential in its formation. In modern professional ped-
agogy, its essence is reduced to directing the educa-
tional process to the formation of professionally sig-
nificant personal traits of future specialists as a key
prerequisite for their success in professional activities
and the need to consider their unique qualities and
capabilities during training. Accordingly, in the con-
text of the problem of training students of veterinary
specialties for foreign language communication, this
approach proves the importance of assigning excep-
tional importance to the development of their poten-
tial and taking into account their psychological char-
acteristics.

According to scientists (Bezkorovayna, 2014;
Pradivlyanny, 2016; Chen et al., 2021), a personali-
ty-oriented approach directs the professional training
of students of various specialties in general and the
teaching of their professional foreign language skills
in particular, primarily in the area of personal devel-
opment and the development of relevant character
traits, such as sociability, friendliness, tolerance, etc.
Thus, it requires increased attention in the process of
teaching them a foreign language to the disclosure of
the essential strengths of their personality, including
not only intellectual potential but also moral quali-
ties, value orientations, communicative interests and
needs, and the ability to freely navigate in various sit-
uations of professional interaction with a wide range
of clients or colleagues.

Similarly, Leshchenko et al. (2023) and Yenuri
(2025) substantiate the significance of a personal-
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ity-oriented approach in the process of training stu-
dents — especially applicants for linguistically active
professions, such as teacher or doctor— for professional
communication, including foreign language commu-
nication, through the prism of the direct dependence
of success in the chosen professional field not only
on the presence of a system of professional knowl-
edge and skills, including communicative ones but
also on the formation of personal traits given the need
for close interpersonal interaction with a relatively
wide range of people, such as ethics in communica-
tion, empathy, responsibility for one’s communicative
behavior, etc. The development of such qualities of
specialists in such fields as an imperative of a person-
ality-oriented approach to their training is determined
by researchers as one of the essential prerequisites for
achieving significant professional achievements.

In the context of teaching a foreign language to
students of higher education institutions, scientists
(Sinekop, 2022; Leshchenko et al., 2023) rightly
speak of the development of a “secondary linguistic
personality,” which involves not only the formation
of skills to perceive and produce foreign language
speech but also the assimilation of sociocultural
norms of successful interpersonal interaction in the
modern not only multilingual but also multicultural
international professional space. Thus, the secondary
linguistic personality is manifested through the ability
to communicate in a foreign language professionally
at the intercultural level, that is, taking into account
not only the linguistic but also the cultural affiliation
of the communicants, and therefore implies the need
to arm students with both the “technique” of pro-
fessional foreign language communication and their
familiarization with extralinguistic information nec-
essary for mutual understanding with foreign clients
or colleagues at the intercultural level and the cultiva-
tion of qualities that allow for professional commu-
nication mediated by different cultures, in particular
respect for others, tolerance, etc.

Given the above, we can state that a personally
oriented approach to teaching foreign languages to
students of veterinary specialties puts their personal
growth at the forefront. Therefore, this process pri-
marily supports students in realizing their potential.
The implementation of this approach in the practice
of training students — future veterinarians in for-
eign language communication is inextricably linked
with providing them with an individual educational
trajectory, shifting its target priorities from foreign
language knowledge skills to the plane of individual
personal achievements, creating conditions for the
development of personal and communicative quali-
ties, acquiring a variety of subjective experience of
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communication in a globalized multilingual, multi-
cultural professional environment.

Among the methodological approaches to teach-
ing foreign languages to students of higher education
institutions, the activity-communicative approach is
of great relevance today, given the impossibility of
their formation as communicatively competent indi-
viduals without active, practical practice in various
types of speech activity. Therefore, its significance in
the theory and practice of teaching foreign languages
to students of various specialties is substantiated in the
scientific literature (Shmyr, 2016; Rusalkina, 2017;
Lier, 2007; Glenberg & Gallese, 2012) primarily by
its clear focus on activating their foreign language
speech activity as a key prerequisite for gaining prac-
tical experience in solving a variety of communica-
tive tasks in the process of professional interaction.

The essence of the activity-communicative
approach to teaching a foreign language, in general,
is manifested primarily in the possibility of acquiring
competence in foreign language communication only
through direct speech practice. Accordingly, imple-
menting this approach in training higher education
applicants in various areas and specialties for foreign
language professional communication requires its ori-
entation towards active foreign language communica-
tive activity to gain practical experience in its imple-
mentation in a professional context. Thus, it provides
a clear orientation for teaching a foreign language and
involving future specialists in various types of foreign
language speech activity in all its forms and types.
Only in the process of speech activity, scientists note
(Calvert & Sheen, 2015), is it possible to realize the
phenomena and resources of a foreign language and
learn to use them appropriately and correctly.

Scientists (Glenberg & Gallese, 2012) rightly note that
it is the practical experience of foreign language speech
activity that is the basis for the formation of the future
specialist’s ability to successfully communicate in a for-
eign language professionally, to confidently perform not
only typical communicative tasks, but also to overcome
non-standard, sometimes contradictory communicative
situations, and to choose the most optimal ways to solve
communicative problems. Gaining such experience, in
turn, is possible only through direct involvement in foreign
language communicative practice, through active partici-
pation in solving various communicative situations close
to the realities of professional foreign language communi-
cation, and practical testing of various means, strategies,
and tactics of foreign language professional interaction in
specially simulated and actual conditions.

The activity-communicative approach sets the
system of training students of various specialties for
foreign language professional communication, first of
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all, the task of forming the ability to active commu-
nicative activity using a foreign language. At the same
time, researchers (Romanenko, 2010; Shmyr, 2016;
Lier, 2007) quite appropriately note that the activity
paradigm does not at all reduce the role of theoret-
ical knowledge about foreign language phenomena,
but it emphasizes their importance, first of all, as the
fundamental basis of effective professional communi-
cation. It does not deny the need to consider foreign
language units of different levels but emphasizes the
special significance of their understanding in a func-
tional sense. Thus, this approach involves a rejection
not of the acquisition of foreign language knowledge
but of its recognition as an absolute intrinsic value
and requires its subordination to the mastery of prac-
tical communicative skills to facilitate the transition
for students from educational and training to actual
foreign language professional communication.

At the same time, scientists (Glenberg & Gallese,
2012; Calvert & Sheen, 2015) aptly, in our opinion,
emphasize the importance of providing conditions
for activating not only speech but also other types of
students’ activity in the process of preparing for for-
eign language communication, primarily intellectual,
which, on the one hand, serves as a trigger mecha-
nism for the perception or production of foreign lan-
guage utterances, and on the other hand, ensures the
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assimilation of units and norms of a foreign language
in the unity of their form, meaning and functions in
speech. Therefore, they emphasize the importance of
developing tasks not only for active, communicative
activity in learning a foreign language but also cog-
nitive and mental, in particular for solid assimilation
of various types of language units and structures and
rules for their adequate use in speech practice.

Conclusions. Given the above, we believe that
implementing an activity-communicative approach
to teaching a foreign language to students of veteri-
nary specialties is a guarantee of forming in them the
ability to communicate in a foreign language success-
fully. It creates the prerequisites for revealing their
subjective position in mastering foreign language
knowledge and gaining valuable practical experience
of foreign language speech activity in various profes-
sional life situations. Its use contributes to strength-
ening the practical direction of the foreign language
course for future specialists in the veterinary field and
ensuring their readiness for active foreign language
professional communication. It focuses on the selec-
tion, development, and use of methods, organizational
forms, and means of teaching a foreign language to
students of veterinary specialties in higher education
institutions, which ensures their intellectual and com-
municative activity activation.
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