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GRAMMAR IN ACTION: TEACHING ENGLISH TO MILITARY CADETS
THROUGH GRAMMAR ANALYSIS

The article explores the grammar analysis role of teaching English grammar to the military cadets, highlighting the
need to develop teaching strategies to address the linguistic challenges that arise during military operations. Since military
communication requires clarity, accuracy, and rapid comprehension, this study focuses on how grammar teaching can
be adapted to meet these demands. Effective communication in a military context is critical not only to mission success,
but also to personnel safety and coordination. Given the changing nature of the military environment, cadets and service
members must have a deep understanding of both military vocabulary and grammar in order to function effectively in a
variety of operational scenarios.

One of the central arguments of the article is that teaching English grammar to cadets must be linked to military
realities. The study highlights the importance of learning through military scenarios, such as operational orders and
situation reports, so that cadets can apply grammar concepts in practical settings. Military materials, such as maps,
diagrams and action assessments, are used to make grammar learning interesting and relevant. The article also highlights
the role of simulations and role-playing as tools to strengthen language skills and improve comprehension.

Grammar analysis is conducted in the context of a CELTA course, where understanding and analysing grammatical
structures is crucial for both effective lesson planning and learner engagement. The article highlights that grammar
analysis is a practical tool that helps military English teachers anticipate potential student questions, explain complex
structures and correct errors in a systematic and pedagogically correct manner.

It also examines the importance of pronunciation, especially in terms of military terminology and acronyms unique to
the field. It provides examples of how specific stress patterns and articulation can affect the clarity of communication in
military environments. The emphasis is on ensuring that cadets can pronounce terms correctly, as incorrect pronunciation
can lead to misunderstandings during combat operations.

The study concluded that careful grammatical analysis in lesson planning is essential in training military English use,
improving both the academic performance of cadets and their effective use of the language in real operational situations.

Key words: grammar analysis, military English, concept questions, terminology, contextualized learning,
communicative skills, pronunciation practice.
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TPAMATHKA B JIIi: BUKJIAJJAHHS AHIVIIHCBKOI MOBU
JIJISA BINCBKOBUX KYPCAHTIB YEPE3 TPAMATUYUNI AHAJII3

Cmamms 00CHiOHCYE AK SPAMAMUYHULL AHATIZ NOKPAUWYE BUKIAOAHHS SPAMAMUKY AH2TINICLKOT MOBU OJis1 BilICLKOBUX,
nIOKpecaioodu HeoOXIOHICMb po3poObKU cmpamezill HA8YaHHs OJisl BUPIUEHHSL ITHeGICMUYHUX NPOOieM, W0 SUHUKATOMb
nio uac siticoxosux onepayii. OCKiIbKU GiliCbKOGe CNINKYBAHHS BUMAAE SACHOCTI, MOYHOCMI MA WUEUOKO2O PO3YMIHMHA,
ye 00CHIONCEHHSL 30CePeOICYEMBCS HA MOMY, SIK GUKIAOAHHS 2PAMAMUKY MOdICe OYymu adanmo8ano 0/t 3a00601EHHSL YUX
sumoe. Epexmusne cninkysanns y iticbko8OMY KOHMEKCMI MAE BUPIULAIbHE 3HAYEHHA He uue Oiisl YCnixy micii, ane i
01 besnexu ma KoopouHayii 0cob6060eo ckaady. Bpaxosyrouu minaueuii xapakmep 8ilicbko8o2o cepedosuuyd, KypCcanmu
ma 8illcbKOBOCIYHCO0B8YI NOBUHHT 2TUOOKO PO3YMIMU K BIlICLKOBY JIeKCUKY, MAK [ 2pamMamuxy, wob eghekmugHo QyHkyio-
HY8aMU 6 PI3HUX ONEPAMUGHUX CYECHADISX.

OO0un i3 YeHmMpaIbHUX apeymMenmie cmammi noasieac 8 Momy, Wo HAGUAHHS SPAMAMUKY AHSTICbKOL MO8U Osl G-
CbKOBUX MAE OYMU NOB8 A3AHUM 3 BIUCLKOGUMU peanisimu. JJocaiodcents niOKpecaioe GaxNCIUGICMb HABUANHS Yepe3 Gill-
CbKOGI cyeHapii, maxi ik OnepamusHi HaKazu ma 36imu npo cumyayiio, wob Kademu Mo2iu 3aCmoco8y8amu pamMamuyni
NOHAMML 8 NPAKMUYHUX YMO8aX. Bilicokosi mamepianu, maxi sk kapmu, diazpamu ma oyinku Oill, BUKOPUCTOBYIOMbCS
0151 Moo, Wob 3p0OUMU HABYAHHS ePAMAMUKY Yikasum ma akmyanvhum. Kpim moeo, y cmammi niokpeciroemocs pois
CUMYTAYIT Ma POTbOBUX 120p K THCIMPYMEHMI6 01 3MIYHEHHS MOGHUX HABUYOK MA NOKPAUeHHsL PO3YMIHHSL.
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Y emammi npedcmasneni npuxiadu moeo, sk enemenmu GitlcbKOBOI MOGU, MAKI sIK AKPOHIMU, NACUGHT KOHCMPYKYIL ma
cneyianizo8ana mepmiHoN0RIs, MONCHA PO3OUMU HA KOMNOHEeHMU O 1e2uo20 8UKIA0anHs ma susuerHs. Lleu ananiz npo-
sedero 6 koumexcmi kypcy CELTA, Oe po3yminHA ma aHanisz 2pamamudnux CmpyKmyp € UpiuianbHum K 07 eqhekmusHoco
NIAHYBAHHA YPOKI8, MAK i 01 3ayikasienns 3000y6auie oceimu. Y cmammi Ha2onouyemscs, Wo epamamuyHull auatis — ye
NPAKMUYHUL IHCMPYMEHM, KUl 00NOMA2A€e BUKIAOAYAM AHSTIUCHKOL ) GIlICbKOBUX nepeddauamu nOMeHYiiHi 3anumants
CmMyoenmie, NOACHIO8AMU CKAAOHT CIPYKMYpU ma CUCMEMAMUYHO I eda202idHo NPAGUIbHO GUNPABISNU NOMUIKU.

Kpim moeo, docriosicyemobes 8asxicaugicmes 8UMOBU, 0OCOOIUBO 3 MOUKU 30PY BIUCKOBOI MePMIHON02I] ma AKPOHIMIG,
VHIKanbHUX 015 yiei 2anysi. BoHo Hagooumv npuxiadu moeo, sk cneyu@iuni Mooeni Ha2onocy ma apmuKyaayis MOJiCYnb
BNIUBAMU HA YIMKICMb CNIIKYBAHHA ) BILCbKOBUX cepedosuuyax. AkyeHm pobumscs Ha 3abe3neueHHi mozo, wob Kyp-
Canmu Mo2nu npasUIbHO 8UMOBIAMU MEPMIHU, OCKIIbKU HeNpasuibHa 8UMOBA MOdce NPpU3eecimi 00 Henopo3yMiHb Npo-

msicom 60tosuUx Oill.

B x00i 0ocnioicents 3pobaeno 8UCHOBOK, wjo pemenbHull 2paMamudHuil aHai3 npu NAAHY8AHKI 3AHAMb, € GANCTUSUM
V MPEHYBAHHI 8ICUBAHHS AHSTINICLKOI MOBU O IlICLKOGUX, NOKPAULYIOUU SIK AKAOEMIYHY YCRIWHICMb KYPCAHMIs, MakK i
ehekmusHe BUKOPUCIAHHI MOBU OJis PEAIbHUX ONEPAUBHUX YMOB.

Knrouoei cnosa: epamamuunuti ananiz, aneniticbka Mo8a 0jisl 8illCbKOBUX, KOHYEeNmyaibHi 3anumanHs, mepmiHoio2is,
KOHMEeKCmyanbHe HA8UaHHs, KOMYHIKAMUSHT HAGUYKU, NPAKIMUKA BUMOBU.

Problem statement. Effective communication is
crucial in military operations, where clarity and pre-
cision in language can significantly influence mission
success and personnel safety. This underscores the
necessity of grammar instruction tailored to the spe-
cific linguistic demands of military English. Given the
evolving nature of combat scenarios, a comprehen-
sive understanding of military vocabulary and gram-
mar is vital for both cadets and service personnel.
This study investigates the nuances of military Eng-
lish, particularly how language analysis can enhance
comprehension and foster clearer communication in
operational contexts. By evaluating various linguistic
elements, including meaning, form, and pronuncia-
tion, the study aims to identify effective instructional
strategies that incorporate contextual learning, mode-
ling, and authentic assessment.

Many teachers pursuing CELTA certification dis-
cover that, in addition to inputs, observations, and
lesson planning, analyzing the language items they
teach is fundamental. This aspect of language analy-
sis transcends a mere assignment; it plays a vital role
in lesson planning and should be an ongoing practice
for every English teacher, regardless of background.
Effective teaching hinges upon the ability to commu-
nicate grammatical concepts, vocabulary, functions,
and other language features clearly.

There are two broad categories of teachers in the
English Language Teaching (ELT) field: native speak-
ers and non-native speakers. Native speakers may strug-
gle with declarative knowledge about grammar, which
can hinder their ability to explain grammatical concepts
effectively. Conversely, many non-native speakers bene-
fit from extensive study in English grammar, phonetics,
and linguistics, often equipping them with the vocabu-
lary and understanding necessary for thorough language
analysis and teaching (Chorna, 2022).

Research analysis. Grammar analysis is the pro-
cess of examining and breaking down the components
of a language’s grammatical structures to understand
their form, meaning, and function. This concept
involves systematically studying how different ele-
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ments of grammar, such as syntax (sentence struc-
ture), morphology (word forms), and phonology (pro-
nunciation), work together to create meaning within a
specific context. The goal of grammar analysis is not
only to identify the rules governing these structures
but also to understand how they are used in commu-
nication, allowing both teachers and learners to apply
this knowledge effectively in real-world scenarios.

In language teaching, grammar analysis typically
involves:

Form: Identifying the structure or construction of a
grammatical item (e.g., verb tense, word order).

Meaning: Understanding of the grammatical item
in a given context (e.g., what the sentence or phrase
conveys).

Pronunciation: Analysing the phonetic elements of
grammatical structures, ensuring that they are articu-
lated correctly in spoken language.

Function: Exploring how a grammatical item
is used in communication to achieve specific pur-
poses, such as making requests, giving commands, or
describing actions.

Through grammar analysis, teachers can clarify
complex language concepts, anticipate student dif-
ficulties, and provide targeted teaching strategies to
support language acquisition.

The study of grammar instruction within military
English is supported by a range of theoretical frame-
works and instructional approaches. Research on lan-
guage analysis has been influenced by a variety of edu-
cational theorists, such as L. Fontaine, who highlights
the importance of integrating grammar into meaningful
contexts to ensure effective language learning (Fontaine,
2012). These researchers emphasize that language acqui-
sition should not merely focus on isolated grammatical
rules but should also involve understanding how those
rules function in real-world communication, particularly
in specialized fields like military English.

J. Harmer suggests that language analysis involves
understanding the form, meaning, and use of gram-
mar structures, a principle that aligns with the unique
needs of military English, where clarity, precision,
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and situational awareness are crucial (Harmer, 2007).
M. Celce-Murcia advocates for a context-based
approach to teaching grammar, which she believes
helps students comprehend the functional role of gram-
matical structures, making them more relevant and
practical for real-life scenarios, such as military oper-
ations (Celce-Murcia, 2014). In military contexts, lan-
guage use must adapt to specific communicative needs,
where understanding the purpose and nuances of mili-
tary terms, commands, and structures is essential.

According to J. Scrivener, effective language instruc-
tion requires not only a focus on grammar rules but also
on how these rules are applied in communicative prac-
tices (Scrivener, 2011). The context in which language
is used plays a crucial role in determining how gram-
matical structures should be taught. In military English,
this includes addressing imperatives, passive voice, and
military-specific terminology. For example, imperatives
convey direct orders, while the passive voice is often
used in reports and official communications to focus on
actions rather than individuals. This dual emphasis on
grammatical accuracy and contextual relevance is cen-
tral to understanding and teaching military English.

Furthermore, the approach to error correction and
feedback in military English education also draws
on the theories of S. Thornbury, who advocates for
error analysis and systematic correction as a means of
improving language proficiency (Thornbury, 2017).
Military English requires teachers to provide pre-
cise, contextually appropriate feedback to ensure that
cadets can effectively use the language in high-pres-
sure and real-time situations. R. Ellis also highlights
the importance of anticipating common errors that
learners might encounter and tailoring feedback to
address these issues, especially in a specialized con-
text like military English (Ellis, 2006).

The aim of the research is to analyse the role
of language analysis in teaching military English,
focusing on how grammar instruction can be adapted
to meet the specific linguistic needs of military per-
sonnel. This research seeks to evaluate the ways in
which contextualized grammar analysis can enhance
both the understanding of language structures and the
practical application of those structures in military
communication. By focusing on grammar, form, pro-
nunciation, and function, the study aims to identify
effective teaching strategies that can improve cadets’
proficiency in military English and prepare them for
real-world military situations.

Presentation of the main material. A structured
grammar analysis of military English consists of the
following parts: meaning, form, pronunciation and
Sfunction, as advised by Cambridge University meth-
odologists in the CELTA course (Chorna, 2022).

Meaning explanation is essential in the teaching of
military vocabulary and grammar. The use of concept
questions proves particularly beneficial in evaluating
students’ understanding. For instance, after introducing
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the term «ROE» (Rules of Engagement), educators can
pose the question: “If a soldier sees an enemy combat-
ant, what should they do before engaging? Explain what
factors dictate their decision.” This approach delves
into the implications of ROE beyond its mere defini-
tion. This is why Eli Hinkel emphasizes the importance
of understanding context when learning the language
(Hinkel, 2019). In the grammar analysis of military
English, understanding meaning is enhanced through
contextualized instruction, simulations, and authentic
assessment. Contextualized instruction employs maps,
images, and real-world scenarios to help students grasp
the significance of military terminology and gram-
matical structures. Authentic assessments engage stu-
dents in tasks that mirror real-world military scenarios,
ensuring that their understanding of grammatical forms
aligns with practical use.

Example ofMeaning partfor grammar analysis:
The sentence: "The coordinates were targeted by the
HIMARS (High Mobility Artillery Rocket System) during
the operation”

Meaning: using the passive voice to emphasize the action of
targeting rather than the agent performing it. This structure
highlights the importance of the coordinates as the focus of the
action, crucial in military communication where the recipient
of the action is often more significant than the actor.

CCQs for Passive Voice:

Were the coordinates targeted? — Yes.

Were the coordinates the focus of the action? — Yes.

Is the agent specified as performing the action? — No.

Was the action completed during the operation? — Yes.
Context:

The topic is “Military Operations.”

After discussing or reading about recent military actions, the
teacher says:

“During the last operation, the Ukrainian artillery group
received intelligence on enemy positions from foreign partners.
They were given a command. The target was successfully
destroyed by HIMARS during the operation. This was critical
to ensuring that the subsequent offensive operations were
carried out with minimal casualties.”

Anticipated Problems with Meaning:

1. Students may have difficulties identifying the lack of focus
on the agent performing the action.

2. Students may misunderstand the implications of the passive
voice and may struggle to grasp its significance in military
contexts.

Solutions to Anticipated Problems with Meaning:

1. Provide clear explanations of passive versus active voice,
using timelines, video or Power Point presentation to illustrate
the focus on the action rather than the actor.

2. Emphasize the relevance of passive voice in military
communication by providing contextually rich examples,
highlighting scenarios where the outcome is more critical than
who performed the action.

3. Online exercises using the Cure Code with automatic
checking for the transformation of active sentences into passive
forms to reinforce understanding.

Form entails the examination of grammatical
structures prevalent in military communications. This
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includes the use of imperatives for direct commands,
such as “Secure the perimeter!” Additionally, the pas-
sive voice frequently appears in reports to emphasize
actions rather than the actors involved, exemplified
by phrases like “The objective was achieved.”
Acronyms and abbreviations, such as NATO, IED,
FOB, and CAS, require careful decoding and expla-
nation for proper understanding and application. For
example, the phrase “an IED exploded” conveys that
an «improvised explosive device» was about to go
off, which could refer to various scenarios, such as
an attack, training, or an operational report. As Doug-
las Bieber, Susan Conrad, and Randi Reppen point
out, the correct interpretation of the phrase demon-
strates how the passive voice can shift the focus to the
action, motivating cadets to use these structures with
an understanding of their form and meaning (Douglas
Bieber, Susan Conrad, and Randi Reppen, 2020).
Example of Form part for grammar analysis:

Form

Include: The marker sentence: "The coordinates were targeted
by the HIMARS (High Mobility Artillery Rocket System)
during the operation."

Ensure: This rule applies to all sentences that use the passive
voice in the simple past tense, emphasizing the action or the
recipient of the action rather than the doer.

Rule:

(+): S + were + V3 (past participle) + (by + agent)
Example: The coordinates were targeted by the HIMARS.

(-): S + were + not + V3 (past participle) + (by + agent)
Example: The coordinates were not targeted by the HIMARS.
(?): Were + S + V3 (past participle) + (by + agent)?

Example: Were the coordinates targeted by the HIMARS?

Anticipated Problems with Form

1. Students may struggle with the correct use of the passive
voice and might inadvertently use active constructions instead
(e.g., "The HIMARS targeted the coordinates").

2. Students may confuse the structure and omit the auxiliary
verb "were," leading to incorrect sentences (e.g., "The
coordinates targeted by the HIMARS").

3. There might be confusion about the correct placement of “by
the agent” in passive constructions, which could impact clarity
(e.g., incorrect order or omission).

Solutions to Anticipated Problems with Form

1. Provide clear explanations of the passive voice, including
examples that highlight the differences between active and
passive constructions. Use visual aids or timelines to illustrate
the concept. Engage students with concept-checking questions
(CCQs), such as "Is the focus on the action or the actor?"
Follow up with structured drills to practice identifying and
transforming sentences.

2. Conduct targeted practice sessions focused on identifying
the correct usage of auxiliary verbs in passive constructions.
Reinforce instruction through controlled practice exercises,
moving to freer practice where students create their own

sentences.

Pronunciation is an essential component of gram-
mar analysis, where clear pronunciation is critical for
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effective communication. Specific stress patterns in
acronyms and military terminology are crucial for intel-
ligibility. For instance, cadets can drill the pronunciation
of “HUMINT” (human intelligence) and “SIGINT”
(signals intelligence) to reinforce correct articulation.
Marianne Celce-Murcia and Diane Larsen-Freeman
advise teachers to emphasize clear and concise speech
while addressing common pronunciation issues associ-
ated with military expressions, such as the distinct sound
patterns related to trisyllabic acronyms (Celce-Murcia
and Diane Larsen-Freeman, 2016).

Example of Pronunciation part for grammar analysis:

Pronunciation

Marker Sentence: "The coordinates were targeted by the
HIMARS (High Mobility Artillery Rocket System)."
Transcription in IPA: /82 ko:r'dmats war 'targrtid bar do 'har.
marz/

Anticipated Problems with Pronunciation

1.Sentence stress: key words such as "targeted," "HIMARS,"
and "coordinates" receive primary stress.

2. Ss may mispronounce the phrase "were targeted" (the final
/r/ in "were" connects smoothly to the initial /t/ in "targeted,"
resulting in a fluid transition: /w3r "targrtid/.

3. Schwa Sounds: "the" is pronounced as /da/ before consonant
sounds (like "coordinates").

Solutions to Problems with Pronunciation

1. Write the sentence on the board, mark linking, “bubble”
stressed words, model and drill.

2. End Sound Practice: Identify any mispronounced endings
and provide correct transcriptions above them (e.g., [1d] for
"targeted"). Conduct drills that focus specifically on the sounds
and endings to ensure clarity.

3. Distinguish schwa sounds on the board with a different
colour or marker. Guide students in practicing the sentence
with an emphasis on accurate pronunciation of schwa in
unstressed syllables, enhancing their fluency.

An understanding of the function of language
items within military contexts is of utmost impor-
tance. Military communication serves diverse pur-
poses, such as operational orders, situation reports, or
informal communications. For example, the meaning
and tone of the phrase “Stand down” can vary dras-
tically depending on its use by different personnel in
various situations, altering its interpretation from a
command to a signal to cease action. As mentioned
by Larsen-Freeman understanding context is key
to interpreting the function and meaning of specific
terms in military discourse (Larsen-Freeman, 2018).

The meaning of military terminology often hinges
on precise, context-dependent interpretations; hence,
ambiguity can pose severe risks. For instance, distin-
guishing between terms related to casualties — such as
“killed in action,” “wounded in action,” and “missing
in action” — is essential. Furthermore, differentiating
between a firefight and a planned military operation,
as well as understanding the multifaceted meanings
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of “target” within a military context, is crucial for
effective communication. This aligns with Schnei-
der’s observations about how terminology can vary
in implications based on the situational context (Sch-
neider’s, 2021).

Textbooks often provide scenarios illustrating
this difference, such as the formal language used in
an operational briefing versus the colloquial speech
among peers during downtime. De Silva supports
this by addressing the necessity of adapting language
instruction to fit the specific communicative contexts
encountered by military personnel (De Silva, 2020).

Additionally, the correct pronunciation of techni-
cal terms like “anti-tank guided missile” and “close
air support” is essential to ensure safe and effective
communication within military environments. Exer-
cises from Thornbury that involve repeating terms
can provide students with the necessary practice to
master their pronunciation (Thornbury, 2017).

The distinction between written and spoken gram-
mar is significant; it is essential to teach the differences
between formal written orders and concise spoken
instructions, such as stating, ... both teams should
be back at the camp before last light at 1700 hours”
(Mellor-Clark, Baker de Altamirano, 2009: 23).
Ensuring clarity of concepts before introducing com-
plex military terms — like “collateral damage” and
“kinetic engagement” — is also vital in preventing
misunderstandings, particularly with similar-sound-
ing terms (e.g., “reconnaissance” and “recognition”)
or those that carry multiple meanings depending on
the context.

Regarding function and meaning, various gram-
matical structures serve distinct roles in military com-
munication. The imperative mood typically indicates
commands, while passive voice constructions often
feature in official reports. Context can lend layers of
meaning to succinct phrases, such as “The objective
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was secured,” which may imply specific information
contingent upon the situational context of the mili-
tary operation. Providing scenarios where students
must interpret such phrases in context can enrich their
understanding of how.

Conclusion. This study highlights the importance
of a structured approach to lesson preparation by mil-
itary English teachers through the use of grammar
analysis. By focusing on effective teaching methods
adapted to the unique demands of military English,
the research illustrates the critical role that grammar
plays in ensuring transparent and accurate commu-
nication within the contexts of military planning,
direct execution, and training exercises with foreign
partners. The findings underscore the necessity of
understanding the meaning, form, and pronunciation
of military language, particularly emphasizing the use
of passive voice, imperatives, and specialized termi-
nology.

The study offers a comprehensive framework for
enhancing cadets’ language proficiency through the
teacher’s prior analysis of the grammatical material to
be taught in practical lessons. By utilizing authentic
military communication as a basis for learning, cadets
gain insights into the practical application of gram-
mar, developing essential skills to navigate effectively
in real-world military situations.

Moreover, language analysis empowers teachers
to prepare for student questions, fostering confidence
and establishing them as knowledgeable authori-
ties in the classroom. A solid understanding of lan-
guage structures enables teachers to explain how to
construct and utilize various language items, which
is crucial for students’ comprehension and effective
communication. Additionally, a systematic approach
to error analysis equips teachers to provide specific,
constructive feedback, aiding students in recognizing
and correcting their mistakes.
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