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THE CONVERSATIONAL CLASSROOM: CULTIVATING INTERACTIVE
LISTENING FOR REAL LIFE COMMUNICATION

The article addresses the pressing issue of developing students’ listening competence within the framework of
foreign language acquisition at faculties of foreign languages, with a particular focus on integrating the development of
spontaneous, unprepared speech. In light of current approaches to foreign language teaching, the importance of combining
auditory comprehension skills with the ability to produce immediate spoken responses in real-time communication is
emphasized. This integrated approach requires learners not only to comprehend spoken language effectively but also to
participate actively in communicative interaction by producing spontaneous utterances.

The paper presents a theoretical analysis of scholarly and methodological literature on the formation of listening
competence as a component of foreign language communicative proficiency. The author delineates different types of
listening (passive, active, interactive) and highlights the specific characteristics of listening activities depending on the
presence or absence of feedback. Particular attention is given to listening with immediate feedback, which is recognized as
an effective method for enhancing both listening and speaking skills, as it closely mirrors real-life communicative contexts.
In contrast, listening without feedback is discussed as a supportive tool for acquiring vocabulary and grammatical
structures, and for broadening overall linguistic exposure.

The study also examines the typical difficulties students encounter during the listening process. Among the most common
challenges identified are insufficient phonetic competence, limited vocabulary, difficulty in processing various accents
and speech rates, psychological barriers (e.g., fear of making mistakes or misunderstanding the task), and a low level
of automaticity in listening skills. To address these issues, the author proposes a set of methodological recommendations
for classroom implementation, emphasizing the pedagogical value of listening tasks with immediate feedback. Such tasks
promote cognitive engagement, develop students’ analytical skills, activate linguistic resources, and foster readiness for
impromptu speech production.

To translate the theoretical framework into practice, the author has developed a series of communicative situations
and tasks designed to cultivate interactive listening skills. These tasks incorporate constructive, collaborative, and
transformational orientations of listening, enabling the simulation of authentic communicative contexts and encouraging
students’ active participation. The effectiveness of these exercises was confirmed through classroom implementation with
students of foreign language faculties, demonstrating their positive impact on the development of both listening and
spontaneous speaking skills.

In conclusion, the article substantiates that the step-by-step development of listening with immediate feedback,
combined with the enhancement of spontaneous speaking abilities, significantly contributes to improving students’overall
communicative competence. This, in turn, ensures their preparedness for authentic foreign language interaction and
aligns with the goals of contemporary educational paradigms. The findings and proposed materials may be of practical
value to language instructors, curriculum developers, and those involved in the design of listening comprehension
activities for language students.

Key words: reciprocal listening, non-reciprocal listening, interactive listening, passive listening, active listening,
constructive, collaborative, transformative orientations of listening, communicative behavior.
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HABYAJIBHO-ITI3HABAJIBHA AISAJBHICTD HA 3AHATTI
AK ITPOCTIP JIAJIOT'Y: PO3BBUTOK HABUYOK IHTEPAKTUBHOI'O
CJHYXAHHA AJIA CIIIVIKYBAHHA B PEAJIBHOMY KHUTTI

Cmammio npucesuerHo akxmyaisHii npoonemi opmysants ayOumueHoi KOMNemeHmHoCmi cmyoOeHmis (Qaxyivmenmy
[HO3EMHUX MO8 Y NOEOHAHHT 3 PO3GUIMKOM HABUYOK CNOHMAHHOZ0, HENIO20MOBIEHO20 MOGIEHHS. Y KOHmMeKcmi cyuachuux
nioxo0ié 00 BUKNAOAHHS THOZEMHUX MO8 HALONOULYEMbCS HA BANCIUBOCTI THMe2payii HABUYOK CHPUUMAHHS YCHO2O
MOGIEHHS HA CIYX 3 YMIHHAMU A0eK8AMHO peazysamul, (hOpMyaoYU GlLACHI 8UCTOGTIOBAHHSL 8 PEXNCUMI PeAbHO20 YAC).
Takuii nioxio eumaeae 8i0 cmyOeHmi8 He Jauuie 30amHOCHI 00 AKICHO20 PO3YMIHHA [HUIOMOBHO2O NOBIOOMIEHHS, d U
20MOBHOCMI 00 AKMUBHOT KOMYHIKAMUBHOI 83A€MOOTi, 10 3a0e3neyyemvcsa pO3GUMKOM CHOHMAHHO20 MOGIeHHS.

Y cmammi 30iticneno meopemuunuil ananiz HAyKOBO-MemoOUdHUX 0dicepel, KL GUCBIMIIOI0Mb CYMHICIb ayOil08aHHS
AK CKNA0080i iHUIOMOBHOI KOMYHIKAMUSHOI Komnemenmuocmi. Aemopom oxkpecienHo munu ayoilosanus (nacusHe,
akmueHe, IHMepaKmueHe) ma 0CoONUB0CMI OP2aAHI3AYIL CILYXAHHS 3ANIeHCHO GI0 HAAGHOCMI Yl I0CYMHOCIIE 360POMHO20
36 ’a3Ky. 30Kpema, akyeHm 3p0OIeHO HA CLYXAHHI 3 He2AUHOK 360POMHOI0 PEAKYIE K eqheKMUBHOMY Memooi po36UMK)
ayOumueHoi ma Mo6leHHEGOT KoMnemeHmHocmell, w0 8i0N08I0Ae peaniam asMeHmMUIHO20 IHULOMOBHO2O CNIIKYS8AHHA.
Boonouac posensinymo 1i pone ciyxanus 6e3 360pomuo2o 38 A3KY, WO BUKOHYE OONOMINCHY (DYHKYTIO 8 3ACB0EHHI IeKCUYHUX
ma epamamudHux OOUHUYb, 4 MAKOHC CHPUAE 3A2ANbHOMY POUUPEHHIO MOBHO20 3aNACY.

Ocobnusy yeazy npuodiieno aHauiizy mpyoHowis, sSiKi 6UHUKAIOMs y cmyodenmis y npoyeci ayoiiosants. Ceped 0CHOBHUX
nepewKo0 BUOKPEMIEHO: HeOOCMAmHill pigeHb (onemuunoi KoMnemeHmHocmi, 00MedceHull CI08HUKOBUIL 3andac,
CKIAOHICMb CRPUUHAMML PISHUX AKYEHMI8 | memMnie MOGIeHHs, NCUXONociuni bap ’epu (Hanpukiao, cmpax 3pooumu
NOMUIKY YU HEPO3YMIHHS 3A80AHHS), d MAKONC HUZLKULL PIBEHb A8MOMAMU3AYIl HABUUOK ayOit08aHHA. V 368 'A3KY 3 yum
a8MOpPOM 3anNpONOHOBAHO HU3ZKY MEMOOUYHUX PEKOMEeHOayill w000 opeaHizayii ayoilo8aHHsa 68 HABYAIbHOMY Npoyeci,
AKI CNPAMOBAHI HA NOOONAHHA 3a3HAYeHUx mpyoHouyie. OOHUM i3 KAIOUOBUX MemoOi8 8USHAHO CAYXAHHA 3 He2ailHoio
360pOMHOIO pearyicio, fAKe CMUMYTIOE MUCTEHHERY OIANbHICMb CMYOEHMi8, pO36UBAE HABUYKU AHANIZY NOYYMOZ20,
AKMUBI3yE MOBILEHHEBT 3ACO0OU MA POPMYE 20MOBHICIL 00 HENIO20MOBILEHO20 BUCLOBNIOBANHS.

3 memoio npakmuynoi peanizayii meopemuyHuUx NOI0NCEHb PO3POOIEHO KOMNAEKC KOMYHIKAMUGHUX cumyayii ma
3060aHb, CNPAMOBAHUX HA (DOPMYBAHHS BMIHb IHMEPAKIMUBHO20 AYOTIO8AHHSA. Y 3A60AHHAX 8PAXOBAHO KOHCIPYKMUGHY),
KOIAbopamueHy ma mpancopmayitiny opieHmayiro ciyxXanus, wo 00360/18€ MOOeN08AMU A8MeHMUYHI KOMYHIKAMUBHI
KOHMeKCmu ma 3ay4amu cmyoenmie 00 akmuHoi cnienpayi. 3anpononoeani enpasu anpobosano 8 ayoumopmii pooomi
30 cmyoenmamu Qaxyibmenty IHO3EMHUX MO8, Pe3yIbmamu 4020 3ACEiOYUIU epheKmueHiCmy 3aCmMocy8ants mMaKux
3a60aHb Y hoOpMYSaAHHI HABUYOK CIYXAHHS MA CNOHMAHHO20 MOGILEHHSL.

V' niocymxy ooeedeno, wo noemanne GHopmysaHHs HABUHOK CAYXAHHA 3 HE2AUHON 360POMHOI0 DeaKyicio 8
NOEOHAHHI 3 PO3BUMKOM YMiHb HENi020MOoGIeH020 [HUIOMOBHO2O BUCIIOBNIOBAHHA CHPUSE NIOBUUWEHHIO 3A2abHO20
DIiBHA KOMYHIKAMUBHOI KOMnemeHmHOCMi cmyO0eHmis, 3a0e3neyye ixHio 20Mo8HiCMb 00 yuacmi 6 IHUOMOBHIl 83AEMOOTT
ma 6i0nosidae GUMO2am CyYacHoi oceimmuvboi napaouemu. Pezynomamu 00caiodicenns Moxicyms 0ymu UKOPUCTNAHT 8
MemoOuyHI Ni020Mo8Yi SUKLAOAUIE, PO3POOYI HABUATILHO-MEMOOUYHUX MAMEPIANi6 | NIAHYEAHHI 3aHAMb 3 AYOIIO8AHHS
0718 CIMYOEHMI8 MOGHUX CReYiaibHOCMEL.

Knwouosi cnosa: cnyxanns 3 He2auiHOIO 36POMHOIO peKaYi€lo, CIyXauHs Oe3 360pOMHO20 38 A3KY, [HMEpPaKmueHe
CYXAHHA, NACUBHE ayOit08AHH, AKMUBHE AYOit08AHHS, KOHCIMPYKMUBHA, KOIAOOPAMUBHA, MPaHChHOopMayitina opieHmayis
ay0it08anHs, KOMYHIKAMUBHA NO0BEOTHKA.

Problem statement. In today’s globalized, fast- competence, which involves the use of a foreign lan-
paced world and rapidly developing society, mas- guage as a means of communication in educational,
tering foreign languages has become one of the top job-related, or everyday activities. Because of the
priorities. The main goal of learning a foreign lan- increase in the volume of information, which has sig-
guage is developing foreign language communicative nificantly affected people’s lives, there is a need for
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rapid perception of oral foreign language speech and
understanding of what is heard. Oral foreign language
communication occurs in the process of foreign lan-
guage speech activity, which, in turn, involves the
involvement of listening and foreign language speak-
ing skills.

Learning and understanding a foreign language is
impossible without listening, since this type of activity
is an important part of foreign language communica-
tion. Through listening, the foreign language learner
becomes a participant in foreign language communi-
cation, receiving a message in a foreign language and
perceiving it by ear.

Research review. The issues of teaching listening
and developing listening skills have been the subject
matter of different studies and research. Methodolo-
gists J. Richards (1983), M. Rost (1990), S. Krashen
(1982), G. Buck (2001), J. Wilson (2008) have interna-
tionally contributed a lot to our knowledge of listening
in the process of language acquisition. The research is
still going on internationally concerning developing
listening skills in the EFL classroom and listening strat-
egies and techniques the teacher and the learners use in
the process of foreign language acquisition.

For instance, N. Walker considers listening as the
most difficult skill to teach (Walker, 2014: 167-175).

D. Nunan (1997) describes listening as ‘the Cin-
derella skill’, overshadowed by its big sister, speak-
ing. According to the scholar, of the four skills
(reading, writing, listening, and speaking) that are
generally recognized as the keys to ‘knowing’ a lan-
guage, listening is probably the least understood, the
least researched, and, historically, the least valued
(Wilson, 2008: 17).

Meanwhile, listening appears as one of the central
skills in learning a foreign language. According to the
researcher Burley-Allen, more than 40% of our daily
communication is spent on listening, while 35% is
devoted to speaking, 16% is devoted to reading, and
9% is taken up by writing (Rost, 1991: 167).

The methodology of the Natural Approach,
designed by S. Krashen, places listening at the cen-
tre of foreign language learning, with the teacher
speaking to the students, but not necessitating an oral
response from them at the initial stage. Listening is
at the forefront of the scholar’s ‘input hypothesis’,
according to which languages are acquired when peo-
ple hear and understand spoken messages and learn
the features of a new language (sounds, intonation,
rhythm) through listening (Krashen, 1982: 18).

A primary responsibility of EFL teachers has con-
sistently been the instruction of listening. There is a
strong emphasis on the purpose of listening, whether
it is for skimming, scanning, or extensive and inten-
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sive comprehension. However, the equally important
question of how to listen often receives less focus.
Our view is that prioritizing active listening skills, as
opposed to merely passive reception, is essential in
the EFL classroom. This shift is crucial for nurturing
truly dynamic and interactive communication in a for-
eign language.

The purpose of the article. Our research aims to
highlight the nuances of reciprocal/active versus non-
reciprocal/passive listening and reflect practical expe-
rience in implementing effective methods to develop
reciprocal listening skills among students in the
Faculty of Foreign Languages. Specifically, we will
analyze the theoretical foundations and methodolo-
gical aspects of reciprocal listening, outlining its key
characteristics and identifying the main challenges in
cultivating these skills in the EFL classroom. Concur-
rently, we intend to share practical insights into strat-
egies and techniques for developing EFL students’
reciprocal listening competence and their practical
foreign language communication skills.

Outline of the Main Material. Developing listen-
ing skills is one of the most important tasks of the
EFL teacher at all levels of teaching. While using all
kinds of listening materials like records and tapes,
podcasts, and learning videos the teacher mostly
checks the comprehension of what the students hear,
making listening nonreciprocal because the listener is
in the situation where he/she has no opportunity to
contribute to a dialogue, for example while watching
a video or listening to the radio podcast. Mostly, they
need to show how they comprehend audio materials
in the EFL lesson.

This type of learning activity can be called Lis-
tening for Learning. In these situations, the listen-
er’s lack of control over the input is a crucial issue.
The listener has no influence over factors such as the
speed at which the speaker talks, the vocabulary and
grammar used, and no recourse to asking for repeti-
tion of a word if the speaker’s pronunciation renders
it incomprehensible.

The most basic form of Listening for Learning
in the EFL classroom is Discriminative Listening.
According to John A. Kline, its goal is “to distin-
guish between sounds and understand nuances in the
auditory message. This type of listening assumes the
listener needs to identify specific elements of sound
beyond just the words themselves, such as sounds,
tone of voice, pitch, or accent. It is about recogniz-
ing subtle differences in auditory signals to interpret
meaning. The EFL teacher’s role is to select authentic
listening materials and create the learning environ-
ment for developing students’ discriminative listening
skills” (Kline, 1996: 18).
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In Listening for Learning, the EFL teacher also
resorts to Informative Listening, the primary goal of
which is to understand and retain information. It is
about learning and comprehension. This type of lis-
tening assumes that the speaker is conveying facts,
instructions, or knowledge that the listener needs to
acquire. It requires the listener to focus on the content,
interpret it accurately, and often involves strategies
like note taking, summarizing, and distinguishing key
ideas from supporting details.

The matter is that even post-listening discussion
does not make the above-mentioned types of listening
reciprocal. From our perspective, resorting to these
types of Listening for Learning in the EFL classroom
does not sufficiently develop learners’ skills of spon-
taneous reaction to the discourse heard, hence, it does
not make the learning process communicative.

M. Rost, for instance, notes “the stance listeners
take during the above-mentioned listening process in
language learning contexts is Receptive Orientation. It
implies that the listener’s primary role is to receive, in
a passive way, the message from the speaker. The lis-
tener acts as a decoder, aiming to extract the meaning
that is "there" in the spoken text. Focus is on accuracy
of comprehension, understanding explicit informa-
tion, and often involves tasks like answering multi-
ple-choice questions, filling in blanks, or identifying
specific details. The role of a teacher is to present clear
audio, ensure appropriate vocabulary and grammar, and
provide opportunities for learners to demonstrate their
understanding of what they heard” (Rost, 1991: 45).

Given that interaction is central to foreign language
communication, we strongly believe that reciprocal
listening — or listening in real-life situations —deserves
significantly more attention in the EFL classroom.
Reciprocal listening, by its very nature, involves
interaction between two or more people. This neces-
sitates a conversation, which is precisely the goal of
using a foreign language for real-life communication.
Therefore, developing these reciprocal listening skills
has to be prioritized.

The purpose of our survey was to identify the
level of reciprocal listening skills of students of EFL
in order to single out shortcomings in foreign lan-
guage training with the aim of improving the situa-
tion. Among the participants were 34 listeners of the
Course of Language Acquisition at the Faculty of
Foreign Languages in Ternopil Volodymyr Hnatiuk
National Pedagogical University.

The students were asked to evaluate their own for-
eign language listening skills in tandem with spoken
interaction skills. Participant self-evaluation revealed
key communication challenges. In particular, an
analysis of participant self-evaluation sheets iden-
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tified several common communication difficulties.
The primary issues revolved around Inference and
Deduction, Identifying Speaker's Purpose/Attitude,
Responding to and Asking Questions, Clarification
and Repair Strategies, Turn-taking, Repetition or
Rephrasing, Asking for clarification, Expression of
attitude, and Negotiation of Meaning.

Specifically, the data revealed the following:
34% of participants struggled with understanding
implied meanings, attitudes, or unstated relation-
ships. 23% participants had difficulty discerning the
speaker's intent and underlying feelings. 22% stu-
dents reported problems with providing relevant and
timely responses. 42% listeners of the course's lis-
teners found it challenging to ask for clarification or
rephrase their message when misunderstood, while
49% were unsure about appropriate turn-taking,
including when to speak, when to listen, and how to
take the floor. 52% participants lacked confidence in
initiating, maintaining, and concluding conversations,
and 46% of them struggled with asking for repetition
or rephrasing when something was unclear. 63% of
the participants had trouble collaborating with their
interlocutor to ensure mutual understanding. Finally,
a significant 88% were unable to convey emotions,
opinions, agreement, or disagreement in a culturally
sensitive manner.

The results mentioned above indicate that the
respondents lack practical skills in using a foreign
language in spoken interaction based on listening and
speaking skills.

Addressing the problems we see in building mean-
ingful interaction as the main goal of communication
in a foreign language in the EFL classroom. One of
the most efficient strategies to empower students in
a foreign language should be the implementation of
interactive approaches. In other words, the practical
aim of every EFL lesson should be purposeful intera-
ction between speakers and listeners in meaningful
communication.

As far as communication refers to the perception,
interpretation, and response of people to signals pro-
duced by other people, it occurs when interlocutors
send verbal and nonverbal messages — words, ges-
tures, facial expressions, and so forth to one another.
The listener observes, interprets, and responds to the
messages of the speaker. This implies that interlocu-
tors pay attention to each other and exchange ideas
with their partner. It encourages the development of
the students’ communicative skills and critical think-
ing. It helps students learn to lead the discussion or
persuade their partner.

The task of the EFL teacher is to create authentic
conversational situations, most commonly used to get
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learners talking to each other. It gives learners expo-
sure to a range of language items and language func-
tions and provides more opportunities for the use of
the new items compared to the opportunities in teach-
er-led classes. In its turn, it allows learners to develop
fluency in the use of language features that they have
already learned.

According to J.Wilson, a good point is “to develop
Relationship Listening. The main objective is to
build and maintain relationships and to understand
the speaker’s emotions, feelings, and underlying
messages. It involves reflective listening (paraphras-
ing what you hear to confirm understanding) and
acknowledging emotions, and often requires full
attention, showing support and empathy. This is what
presents challenges for a lot of the EFL learners, and
the task of the EFL teacher is to help them improve
their listening and speaking abilities” (Wilson, 2008)

We also stand in complete agreement with
D. Nunan’s argument that “interaction skills must
be the focus of the communicative approach to all
aspects of teaching foreign languages. Helping stu-
dents meet specific communication needs must be
through the implementation of syllabi based on such
topics as accepting/rejecting invitations, requesting
information, and expressing needs or emotions of var-
ious kinds (Nunan, 1997: 5).

The solution to the problem we see in building
students’ awareness of the fact that listening is not
passive. Indeed, it is extremely active, with cognitive
activity happening in the mind. Active listeners guess,
predict, infer, criticize, and, above all, interpret what
they have heard.

According to M. Rost, the focus should be shifted
to the collaborative orientation of the interlocutors.
The scholar emphasizes that “listening is an inter-
active and social process. Meaning is seen as being
jointly negotiated and co-constructed between the
speaker and the listener, especially in conversational
settings. Listeners actively participate in shaping
the interaction, seeking clarification, and providing
feedback to ensure shared understanding. Focus is
on turn-taking, asking for repetition or clarification,
paraphrasing to confirm understanding, responding
appropriately, and managing the flow of conversation.
It moves beyond individual comprehension to shared
understanding in communication. The teacher’s role
is creating opportunities for authentic interaction,
encouraging learners to use communication strategies
to resolve misunderstandings, and focusing on the
dynamics of spoken discourse” (Rost, 1991).

A necessary factor in building proper interaction
with speakers is mastering the standards of commu-
nicative behavior.

AxryasbHi mMTaHHS TymMaHiTapHMX Hayk. Bum 89, tom 2, 2025

[Teaarorika

...............................................................................

O. Tarnopolsky, N. Skliarenko define communica-
tive behavior as “communicative etiquette behavior,
which contains certain linguistic characteristics and
reflects the culture of behavior of native speakers
in accordance with the situation and conditions of
intercultural communication. The standard of com-
municative behavior includes a verbal component
(speech formulas, clichés, choice of vocabulary and
grammatical structures, intonation and pronunciation
characteristics, etc.); a non-verbal component (facial
expressions, gestures, comfort zone between commu-
nicants); a social component (conditions, rules and
norms of interaction of communicants)” (Tarnopo-
I'skyy, 2003).

M. Pysanko astutely observes that mastering
socio-domestic standards of communicative behav-
ior occurs in the process of performing role-playing
tasks, imitation, and didactic games: “At the bank”,
“At the store”, “At the hotel”, “In transport”, “At the
restaurant”, etc. Ritual and traditional standards of
communicative behavior are mastered in the process
of cross-cultural analysis and commenting on infor-
mation blocks on the following topics: “Customs and
traditions of English-speaking countries”, “Holidays
in English-speaking countries”, etc. (Pysanko, 2007).

The process of communication in a foreign lan-
guage consists of the fact that interaction occurs
between the participants of communication, and the
need to enter into contact arises. That is why foreign
language teachers must equip students with all the
means of a foreign language to form practical skills
and abilities of Spoken Production and Spoken Inter-
action in the scope of topics defined for each stage of
studying a foreign language. The student’s speaking
skills should be developed at such a level that, using a
certain set of basic structures and lexical units defined
by the program, the student not only has to convey the
information received, but also has the skills of inter-
active participation in communication.

In this light, we defined the goal of the Language
Acquisition Course as creating conditions at the EFL
lesson so that the students have a need to establish
speech relations with communication partners. This
need should be so high that it becomes the student’s
motivation to express themselves in a foreign lan-
guage.

Holding the opinion that the closer the exercises
are to real communication, the more useful they are,
during the classes of the Course of Language Acqui-
sition for Students of EFL at Ternopil Volodymyr
Hnatiuk National Pedagogical University, we created
the conditions of training adequate to the conditions
of real communication. A whole series of classes
was devoted to developing students of EFL listening
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alongside spoken interaction skills as important com-
ponents of mastering a foreign language.

In our work, we based ourselves on the fact that
developing the students’ impromptu speaking skills
and their abilities to react naturally in conversational
situations in a foreign language, across a variety of
topics, requires teaching students all kinds of conver-
sational expressions, speech formulas, and clichés.
The focus was on such topics as Agreement and Dis-
agreement, Approval and Disapproval, Expressing
Disappointment, Pleasure and Displeasure.

With this purpose, the communicative situations
during the classes involved a clear task for the stu-
dent, exerting a targeted speech influence on him/her
as an interlocutor. The point was not to organize edu-
cational dialogues, but to establish a speech partner-
ship during the EFL lesson.

Students were trained how to use colloquial chunks
and silence fillers necessary to maintain the conversa-
tion, like expressing certainty, uncertainty, ignorance,
surprise, regret, anger, reproach, reprimand, congrat-
ulations, wishes, compliments, asking permission,
making complaints, etc.

Below are several communicative scenarios that
necessitate generating foreign language discourse rel-
evant to the communicative context.

Communicative situation 1. Expressing anger,
indignation, reproach, reprimand

Conversational Formulas to use

1 absolutely hate/detest/ Isn't it awful/dreadful/
loathe... . .
, terrible/shocking!
Ican't stand..... .
What annoys me most is What a nuisance!
Y What a shame!

when ...
!
What gets to me is... For shame!

Speaker A: You loathe when someone spray-paints
walls with crawling graffiti. Share this feeling with
your friend.

Speaker B: Express your attitude to what Speaker
A tells you. You also detest people dropping litter in
the parks and recreation zones. Share this feeling with
your friend.

Communicative situation 2. Giving News

Conversational Formulas to use
1 have to tell you something I'mall ears...
You will never guess who/ whom... Goon...
You will never guess what I heard. Okay, tell me.
Well, I've heard that ... / about... No, really?
Guess what! Well, I never!
Well, I am not sure if it is true but ... Are you joking!

Speaker A: You've heard that your friend is get-
ting married to your classmate. Share the news with
your friend.
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Speaker B: Listen to the news. Express your atti-
tude. You also heard that another classmate of yours
has started a new business. He is the owner of the
gym. Share the news with your friend.

The implementation of the above-mentioned mate-
rial in the process of studying contributed to ensuring
such important elements of the methodological sys-
tem of teaching EFL as the principle of personal com-
munication, the inseparability of students' educational
and cognitive activity and communication activity.

At the same time, developing reciprocal listening
skills requires the use of repair strategies. Students
have been trained to react to situations of confusion
by backtracking and starting again. Listeners learned
how to ask the speaker for clarification or to slow
down, etc.

Task 1. You don't know the translation for Ukrain-
ian words ‘Opywnax’, ‘eotioarka’, ‘mancapoa’,
‘oxynapu ons nrasanns’. Use the Strategy of Circum-
locution (describing the target object when you can-
not think of the word you need).

Task 2. You cannot think of the English word for
Ukrainian ‘cadosi nooicuyi’, ‘mabypemxa’, ‘Giemu
niomwonyem’. Use the Strategy of Approximation
(using another word to express what you are trying to
say as closely as possible).

As a result, the students’ listening orientations
moved from a static, transmission-based view of
listening (receptive/ nonreciprocal) to increasingly
dynamic, active, and socially engaged (reciprocal),
which made it effective in language acquisition.

Drawing on Marvin Shaw’s definition of commu-
nication as mutual influence, our approach empha-
sized the Constructive Orientation of the listener.
This perspective views listening as an active process
where individuals build meaning by using their exist-
ing knowledge—schemata, background, and linguis-
tic understanding-to interpret, infer, and construct a
coherent understanding of the message.

The students were taught that the meaning is not
just in the text but is also created by the listener. Dur-
ing the learning process, students practiced making
inferences, predicting, integrating new information
with prior knowledge, and resolving ambiguities as
listeners constantly formed hypotheses about what
they heard. Students were exposed to various listen-
ing materials designed to activate prior knowledge,
provide context, and encourage them to go beyond
explicit information to make connections and draw
conclusions.

Simultaneously, developing listening skills in con-
junction with spoken interaction also involves Criti-
cal Listening. This high-level cognitive engagement
in the EFL classroom required listeners of the course
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to evaluate, analyze, and judge messages for credi-
bility, logic, and validity, making decisions or form-
ing opinions on the truthfulness of what is being said.
It entailed checking assumptions, biases, evaluating
evidence, assessing argument strength, and consider-
ing speaker intent.

Ultimately, our goal was to foster a Transformative
Orientation, where students not only understood but
internalized, reflected on, and allowed the message
to influence their own perspectives or actions. This
advanced goal centered on critical thinking, personal
reflection, empathy, and adapting one's views, invol-
ving a deeper engagement with the content. We pur-
sued the goal to encourage critical analysis, facilitate
reflective discussions, and provide opportunities for
creative and personal responses to what was heard.

Conducting the survey of the participants of the
course of Language Acquisition about their skills and
abilities of listening and spoken interaction at the end
of the course demonstrated a significant increase of
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listening skills and spoken production skills. It proves
the effectiveness of the applied system of strategies
and techniques.

Conclusions. In summary, the consistent applica-
tion of reciprocal listening yields profound benefits
in building stronger relationships, resolving conflicts,
enhancing learning, and improving foreign language
communicative competence, transforming casual
hearing into true comprehension, meaningful connec-
tion, and active communication.

The effectiveness of the conducted experimental
study allows us to state that developing reciprocal lis-
tening skills is effective when implementing construc-
tive, collaborative, and transformative orientations of
listening. Therefore, the system of the above-men-
tioned methods can be recommended for implementa-
tion for EFL students with the purpose of developing
their foreign language communicative competence
in general and listening skills and spoken interaction
skills in particular.
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