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IMPROVING SPEAKING CONFIDENCE IN UNIVERSITY ENGLISH LEARNERS

This article investigates factors influencing speaking confidence among university English learners and examines
strategies to enhance communicative competence in EFL classrooms. Fluent oral communication is a critical skill
for academic and professional success, yet many students exhibit reluctance to participate in spoken activities due to
psychological and linguistic barriers. Psychological factors, such as anxiety, fear of mistakes, shyness, and low self-
confidence, significantly reduce students’ willingness to communicate. Linguistic factors, including limited vocabulary,
insufficient knowledge of grammatical structures, and incorrect pronunciation, further hinder effective communication.
The article explores the dynamic interplay between attitudes, motivation, and beliefs, emphasizing their influence on
students’ readiness to engage in communicative activities. Positive attitudes toward the target language and its speakers,
intrinsic and extrinsic motivation, and growth-oriented beliefs foster higher levels of participation, reduce anxiety, and
enhance overall language proficiency. The study highlights the importance of creating supportive and interactive classroom
environments, providing focused vocabulary and grammar instruction, encouraging gradual exposure to speaking
tasks, and delivering constructive feedback to reinforce learners’ self-efficacy. By addressing both psychological and
linguistic factors, teachers can promote students’ speaking confidence, leading to improved oral performance and active
engagement in EFL classrooms. Understanding these interrelated variables provides practical guidance for educators
seeking to implement strategies that cultivate positive attitudes, sustained motivation, and effective communication skills
among university learners of English.

Key words: speaking confidence, English as a Foreign Language (EFL), communicative competence, motivation,
vocabulary development, grammar knowledge, pronunciation.

Jioia HAPIDKHA,

orcid.org/0000-0001-6932-2399

KaHOuodam neodazo2ivHux Hayx,

ooyenm Kaghedpu iHO3eMHUX MO8

Hepoicasroeo suoco HaguanbHo2o 3axkaady «JonoaceKull 0epiucasHull neoazo2iuHull yHisepcumemy
([ninpo, Vkpaina) lidiianik@gmail.com

Oxkcana BYPKOBCBKA,

orcid.org/0000-0003-4311-852x

Kanouoam @Qinono2iyHux Hayk,

doyenm Kagpeopu MOGHUX MA SYMAHIMAPHUX OUCYUNTIH

TOB «Texniunuii ynisepcumem « METIHBECT I[1OJIITEXHIKA»
(3anopidicorcs, Yrpaina) kasanka.i82@gmail.com

PO3BUTOK YIIEBHEHOCTI Y TOBOPIHHI AHIUIIMCHKOIO
CEPEJ CTYAEHTIB YHIBEPCUTETY

Y cmammi 0ocniosicyiomucs uunnuku, wo 6nauealoms Ha GNeGHEHICIb CIyO0eHMI6 YHIGepCUmemy y 0100iHHI AH2TICHKOI0
MOB010, @ MAKOHC PO32NAAIOMbCA CMpamezii nioguweHH KOMYHIKAMUGHOT KoMnemeHm1ocmi nio 4ac 6UeUeHHs AHeTiCoKol
AK iHO3eMHOI MOBU. BinvHe yche cninkysanHsa € Kuovo8uM HAGUKOM Ol AKA0eMiuHo20 ma npogecitinozo ycnixy, npome
bazamo cmyoenmis YHUKAmMy Y4ACmi 8 YCHUX AKMUBHOCIAX Yepe3 NCUX0A02IYHE ma MogHi bap ‘epu. Ilcuxonoeiuni yuHHUKUY,
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MaKi K mpugoed, Cmpax NOMUIOK, COPOM S3MUBICIMb MA HUZLKA BNEGHEHICIb Y 6LACHUX 30I0HOCTIAX, 3HAYHO ZHUIICYIONb
20MOBHICIb cMYyO0eHmie 00 CNinKy8ants. Mo6HI YuHHUKU, ceped IKUX 0OMeNCeHUN CTIOBHUKOBULL 3aNdc, HeOOCMANMHE 3HAHHSL
2PAMAMUYHUX KOHCMPYKYIL Ma HenpasuibHa UM08d, 000amKo80 YCKIAOHIOIMb e(eKmusHy KoMyHikayio. VY cmammi
00CTIONHCYEMBCA B3AEMO38 A30K MINHC CMABLEHHAM, MOMUBAYIEIO MA NEPEKOHAHHAMU CHYOeHMI8, NiOKpecuooyu ixXHil
8NIU6 HA 20MOBHICMb OPAMU YUACMb Y KOMYHIKAMUSHUX akmugHocmsax. Ilosumuene cmagnenus 0o mMoeu ma ii HOCIi8,
GHYMPIWHS MA 308HIUH MOMUBAYIs, A MAKOIC NEPEKOHANHS, OPIEHMOBAHT HA PO3GUMOK, CNPUSIIOMb AKMUGHIU YYaACmi,
ZHUICYIONb MPUBOICHICb [ NIOBUULYIOMb 3A2ANbHULL PI6EHb MOGHOT KOMNEMEHMHOCMI. ABMOP HALONOULYE HA BAINCTUBOCHII
CMBOPEHHs NIOMPUMYHOH020 MA THMEPAKMUBHO20 CepedosUlLd, HAOAHHI YLIeCHPAMOBAHO20 BUBUEHHS CIOBHUKOB020 3ANACY
ma epamamuKu, NOCMyno8020 3a1y4eHHs CNYOeHMi8 00 YCHUX 3a80aHb Ma HAOAHHI KOHCMPYKMUBHO20 360POMHO20 38 S3KY
0151 3MIYHENHsl 6NeBHEHOCMI. YC8IOOMAEeHHA YUuX 63AEMON0S SA3aHUX (PAKMOopie dac nedazoeam NPakmuymi pexomeHoayii
Wo00 (PopMYSaHHS NOSUMUGHUX YCIMAHOBOK, CMILIKOT MOMUBAYIT Ma e(eKmuHUX HABUHOK KOMYHIKaYii ceped cmydenmis

YHIgepcumemy, sIKi 6UGUAIOMb AHSNIUCHKY MOB).

Kniouogi cnosa: eneguenicmv y Mo@ienHi, aHINIUCbKA 5K THO3EMHA MO8, KOMYHIKAMUBHA KOMNEMEHMHICMDb,
MOMUBAYIs, PO36UMOK CIOGHUKOBO20 3ANACY, 2PAMAMUYHI 3HAHHSL, BUMOBA.

Problem Statement. Fluent speaking is a crucial
skill for university students. Communication activity
can be carried out if the speaker has sufficient desire
to speak so that communication can take place effec-
tively and efficiently. Students who actively engage
in conversational practice improve their speaking
speed, vocabulary and general communication skills,
this involvement is critically important. When teach-
ing English as a foreign language to higher education
students, problems arise due to the fact that many stu-
dents are unwilling to engage in spoken communica-
tion during lessons and demonstrate low readiness for
conversational communication, which is often a result
of feelings of anxiety, fear of errors, and a lack of con-
fidence in their language competence.

Analysis of research. This issue is further intensi-
fied by the predominance of a teacher-centered peda-
gogical approach, which restricts learners’ interaction
and reduces opportunities for authentic and meaning-
ful language use (Suryanto, 2015). As a result, there is
a serious obstacle to language acquisition, as students’
ability to communicate in English is hampered by
their weak propensity to speak. A study conducted by
Hesti (2021) showed that the main factors influencing
students’ reluctance to communicate are linguistic,
psychological and interlocutor factors, and of all the
main factors present, linguistic factors are considered
the most important factor influencing students’ reluc-
tance to communicate in English in class.

Regarding linguistic problems, factors include
lack of vocabulary, lack of knowledge of grammat-
ical patterns and incorrect pronunciation. Regarding
non-linguistic factors, Richards (2008) notes that they
can be related to lack of motivation, shyness, anxiety,
self-doubt and fear of making mistakes, which influ-
ence students’ reluctance to speak in English as a for-
eign language classes.

Purpose of the article is to examine the factors
influencing speaking confidence among university
English learners and to explore strategies for enhancing
their communicative competence in EFL classrooms.
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Presentation of main material. Among the psy-
chological factors, lack of confidence is the most com-
mon. Students often experience anxiety about making
mistakes or being judged by their peers, which signif-
icantly reduces their willingness to engage in public
speaking. This insecurity can stem from previous neg-
ative experiences or a general fear of public speak-
ing, making it a critical barrier to effective classroom
communication.

Linguistic factors also play a crucial role in stu-
dents’ reluctance to speak. One of the main linguistic
problems is a lack of vocabulary. When students do
not have a sufficient set of words at their disposal,
they find it difficult to clearly express their thoughts
and ideas. This limitation often leads to hesitation and
silence, as students fear that they will not be able to
accurately convey their messages. Another important
linguistic factor is a lack of knowledge of grammat-
ical patterns. Grammar provides the structural basis
for language, and without a solid understanding of
grammatical rules, students’ speech can become frag-
mented and difficult to understand. When students
are unsure of grammatical structures, they may avoid
speaking to avoid making mistakes, which further
contributes to their reluctance to participate in class
discussions. Incorrect pronunciation is a third linguis-
tic factor that affects students’ willingness to speak.
Pronunciation errors can lead to misunderstandings
and make it difficult for listeners to understand the
intended message. Persistent pronunciation problems
can make students feel insecure and anxious about
speaking, fearing that they will be misunderstood or
judged. This anxiety can significantly reduce their
participation in speaking activities, thereby hindering
their overall language development.

Effective communication in a second language is
a fundamental goal of language education, especially
in the context of English as a foreign language. A key
element influencing this goal is students’ communica-
tive readiness, defined as the willingness to engage
in communication when given the opportunity. In
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classroom settings, this manifests itself as students’
readiness and willingness to engage in communica-
tive activities, such as participating in discussions or
interacting with peers. This propensity is shaped by
the dynamic interplay of individual, social, and sit-
uational factors (Antoku, 2025; Shaffer, 2021). Such
readiness can vary depending on the environment,
the type of activity, and the support provided by the
teacher, ultimately serving as a prerequisite for stu-
dents’ active behavior in the context of language learn-
ing (Antoku, 2025; Shaffer, 2021). Speaking readiness
is not simply a product of linguistic competence, but
is also related to various psychological and contextual
factors, including students’ attitudes, motivations, and
beliefs. Understanding these relationships is essential
for creating an effective communicative environment
in EFL classes (Peng & Woodrow, 2010).

Personal attitudes include students’ feelings,
beliefs, and dispositions toward the target language,
its native speakers, and the process of language acqui-
sition. Positive attitudes tend to promote engagement
and success, whereas negative attitudes may impede
active participation and hinder language develop-
ment. Factors that shape attitudes include cultural
perceptions, past experiences, and perceptions of the
relevance of the language. Closely related to attitudes
i1s motivation, which refers to the internal drive that
sustains effort and persistence in language learning.
Strong motivation increases self-confidence and
reduces anxiety, leading to higher levels of language
learning. At the heart of both attitude and motivation
are students’ beliefs about language learning. Beliefs
encompass students’ perceptions of their abilities,
the nature of language learning, and the value of lan-
guage. Constructive beliefs encourage active partici-
pation, while misconceptions or negative beliefs can
lead to hesitation and avoidance. For example, belief
in one’s own competence and the usefulness of Eng-
lish is closely related to confidence in communicating
in English.

These three elements (attitude, motivation, and
beliefs) are interrelated. A positive attitude can
increase motivation, which in turn reinforces positive
beliefs about language learning. Creating a condu-
cive classroom environment can improve attitudes,
thereby increasing motivation and fostering construc-
tive beliefs, which ultimately leads to high levels of
students’ communicative competence.

Students’ communicative competence is a multi-
faceted construct that reflects a person’s propensity to
initiate communication when given the opportunity
(Adnan & Nadeem, 2023). Students’ attitudes, moti-
vation and beliefs are critical determinants that sig-
nificantly influence their communicative competence
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in EFL classes, shaping the trajectory of language
learning and the gradual development of their com-
municative competence. It is crucial to recognize that
communicative competence is not only determined
by linguistic literacy, but also depends significantly
on students’ attitudes towards the target language and
culture, their intrinsic and extrinsic motivations for
learning the language, and their deeply held beliefs
about their language learning capabilities. When
teachers understand how affective variables shape
communicative competence, they can create learning
environments that encourage students learning Eng-
lish as a foreign language to actively participate and
communicate confidently.

Attitudes play a significant role in shaping lan-
guage learners’ behavior and their engagement in
communication. Attitudes towards language learn-
ing encompass students’ feelings about the language
itself, its speakers, and the learning process. Attitudes
often stem from cultural values or perceptions of the
usefulness of the language for academic or career
growth (Liu & Jackson, 2008). Cultural perceptions,
past learning experiences, and beliefs in self-efficacy
shape attitudes. Positive attitudes toward English and
its speakers are associated with greater engagement in
communicative tasks and increased levels of English
language comprehension. Research shows that stu-
dents with positive attitudes are more likely to seek
opportunities to communicate in the target language,
even in anxiety-provoking situations. Negative atti-
tudes can hinder engagement. Negative experiences,
such as fear of judgment or past failures, can lead to
a reluctance to communicate. The classroom atmos-
phere plays a crucial role in changing such attitudes.

Motivation as a driving force during language
learning influences language learning success and
is related to learning, including teacher support and
peer interaction, also plays a role in facilitating learn-
ing. Motivation includes intrinsic and extrinsic moti-
vation, both of which affect student persistence and
engagement. Students driven by intrinsic factors, such
as enjoyment or curiosity, tend to demonstrate higher
levels of engagement and proficiency in speaking-re-
lated learning. Extrinsic rewards, such as grades or
job prospects, also increase motivation but may not
sustain long-term engagement unless they are cou-
pled with intrinsic interest. Recent research highlights
the role of affectivity — the emotional connection to
learning materials — in promoting motivation and aca-
demic achievement. Students’ beliefs influence their
confidence and engagement in communication. Some
students perceive language learning as a linear pro-
cess that requires perfect grammar and vocabulary
before communicating, which can lead to communi-
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cation anxiety and reluctance to speak. On the other
hand, students with growth-oriented beliefs, who
view mistakes as a natural part of learning, demon-
strate higher levels of communicative competence
(Peng & Woodrow, 2010). Research also highlights
the role of self-perceived competence, as students
who believe in their language abilities are more likely
to engage in communication (Dewaele & Pavelescu,
2021). Beliefs about language learning are deeply
rooted in students’ past experiences, cultural norms,
and educational context. These beliefs influence how
they perceive their abilities and the value of com-
munication in language learning. Students with high
self-efficacy, or confidence in their ability to perform
certain tasks, are more likely to take on communica-
tive tasks because they believe in their abilities. Stu-
dents with a growth mindset are more likely to take
risks in communication, viewing mistakes as oppor-
tunities for improvement. Conversely, those with a
fixed mindset may avoid communication due to fear
of failure. Unrealistic expectations about language
fluency, such as the belief that one must speak per-
fectly before attempting to communicate, can hinder
learning by creating anxiety and self-doubt (Liu &
Jackson, 2008). Positive beliefs about language learn-
ing promote motivation, reduce anxiety, and encour-
age the risk-taking behaviors necessary for effective
communication. Students who view communication
as an integral part of language acquisition are more
likely to seek out opportunities to interact. Positive
beliefs about the joy of learning English or its use-
fulness for achieving personal goals enhance intrinsic
motivation. Research has shown that informal digital
learning environments, such as social media platforms
used during online learning, can positively shape stu-
dents’ beliefs about their ability to communicate effec-
tively. Negative beliefs often arise from past failures
or cultural norms that prevent them from taking risks
in communication. Students who believe they lack the
necessary skills often experience increased anxiety,
which negatively affects their willingness to speak
both online and offline . Instructors play a key role
in influencing students’ beliefs through their instruc-
tional strategies and interpersonal behaviors. Those
who demonstrate Indirect behaviors, such as show-
ing empathy or using humor, help reduce anxiety and
promote positive beliefs about communication. Con-
structive feedback that focuses on effort rather than
outcomes can transform negative beliefs into positive
ones, reinforcing a growth mindset. Teachers can
encourage persistence by integrating long-term goals
into classroom activities and helping students view
challenges as opportunities for growth (Duckworth
et al., 2007). Students’ emotional states often mediate
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the relationship between their beliefs about language
learning. Factors such as enjoyment of learning a for-
eign language increase students’ belief in their ability
to succeed in communicative tasks while reducing
anxiety. Anxiety and boredom caused by an uninter-
esting classroom environment can reinforce negative
beliefs about communication abilities.

The relationship between attitude, motivation, and
beliefs is complex, as these factors influence and rein-
force each other. Positive attitudes can enhance moti-
vation, while strong motivation can promote positive
beliefs about language learning. For example, highly
motivated students are more likely to develop favora-
ble beliefs about their language abilities, which in turn
increases their level of language engagement. A class-
room environment that supports autonomy and confi-
dence-building activities fosters these positive relation-
ships, leading to greater engagement in communicative
tasks. Students feel safe expressing themselves with-
out fear of judgment. An achievement goal orientation
mediates the relationship between classroom climate
and student engagement, encouraging mastery-ori-
ented approaches that are consistent with growth mind-
sets. Each of the above factors will serve as a signifi-
cant prerequisite for successful learning of EFL.

Conclusions. Therefore, there are two factors that
influence students’ reluctance to speak in EFL classes:
psychological and linguistic factors. Lack of self-confi-
dence is a psychological factor that most students expe-
rience. In addition, from a linguistic point of view, stu-
dents face a lack of vocabulary, insufficient knowledge
of grammatical patterns and incorrect pronunciation.
Students’ reluctance to speak in EFL classes depends
on both psychological and linguistic factors. Psycho-
logically, lack of confidence significantly reduces
students’ willingness to participate in oral activities.
Linguistically, problems such as limited vocabulary,
insufficient grammatical knowledge and pronuncia-
tion errors further hinder students’ ability to express
themselves clearly and accurately. These linguistic
limitations lead to hesitation and silence, as students
fear miscommunication and judgment. Therefore, both
psychological and linguistic barriers pose significant
obstacles to effective communication and active partic-
ipation in EFL classes. To address these issues, teachers
can create a supportive environment, provide focused
vocabulary learning, emphasize grammar rules, and
offer pronunciation practice. Encouraging gradual lan-
guage exposure and positive reinforcement can help
students develop confidence and overcome these bar-
riers to effective communication.

Positive attitudes, strong motivation, and con-
structive beliefs contribute to greater communicative
competence in EFL classes, which directly affects
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language development and classroom engagement.
It is important to develop a positive attitude towards
language learning to improve students’ communica-
tive competence. Although motivation and beliefs
contribute to this to some extent, they may not be
sufficient on their own to significantly affect the
level of communicative competence. For teachers,
understanding these factors offers practical ways to

...............................................................................

improve outcomes: by creating a supportive and inter-
active environment, using engaging teaching strate-
gies, and addressing students’ emotional and psy-
chological needs, teachers can significantly increase
students’ confidence and engagement. Implementing
interventions that foster positive attitudes, increase
motivation, and challenge negative beliefs can lead to
more dynamic and communicative classes.
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