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PREPARING NON-LANGUAGE MAJORS FOR PROFESSIONAL
AND BUSINESS COMMUNICATION IN ENGLISH: OVERCOMING BARRIERS
TO SPEAKING AND WRITING

The article examines the development of professional English communication skills among students of non-language
majors through the lens of overcoming linguistic and non-linguistic barriers that hinder fluent oral and written performance.
The relevance of the study is driven by the growing demand for English-mediated interaction across fields and the need to
align university training with global professional standards. Drawing on contemporary research in English for Specific
Purposes (ESP), Content and Language Integrated Learning (CLIL), and technology-enhanced language education, the
paper identifies the main difficulties faced by students (restricted vocabulary, grammatical and pronunciation issues, low
motivation, and speaking anxiety) and explores ways to address them.

A theoretical analysis of scholarly and methodological literature was conducted to outline strategies for effective oral
and written communication. The discussion emphasizes communicative and process-oriented approaches. in speaking,
the gradual transition from guided dialogues to spontaneous professional interaction supported by formative feedback; in
writing, the step-by-step development of texts through planning, drafting, revision, and peer assessment. The integration
of ESP and CLIL principles ensures alignment with students’ disciplinary contexts, while the use of digital and Al-based
tools enhances feedback and self-regulation opportunities.

Based on the analysis, a set of methodological recommendations is proposed: strengthening communicative orientation,
applying interactive formats and flipped learning models, embedding authentic professional writing tasks, and advancing
teacher expertise in ESP and CLIL methodology.
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HNIATOTOBKA CTYAEHTIB HEMOBHUX CIIEIIAJIBHOCTEN
J1O MPO®ECIMHOI TA JIJTOBOI KOMYHIKAIITI AHIJIIMCHKOK MOBOIO:
IMOJOJIAHHS BAP’EPIB Y TOBOPIHHI TA MUCHMI

Y emammi posenadaemoca npodnema popmysanns nasuuok npoecitinoi KOMyHIKayii aHeniticbKoio MO8ow Y CmyO0eHmis
HEeMOBHUX CReYianbHOCmel Yepe3 NpUsMy NOOOIAHHA JTH2GICIUYHUX | HeNIHeBICIUYHUX Oap €pis, o NepewKooHcarms
BINLHOMY 60JI00IHHIO YCHUM A NUCEMHUM MOBLEHHAM. AKMYanbHicmb 00CIiOHNCEHHA 3yMOBNEeHA 3POCMANHAM nompedu
Y CRIIKYBAHHI AHRNINICLKOIO MOBOI0 8 DI3HUX 2ANy3AX | HeOOXIOHICMIO V3200M4CeHHs YHIGepCUMemcbKoi nio2omosku 3
enobanvrumu npogeciinumy cmandapmam. CRupaoyucs Ha Cy4acHi 00CIiOdceHHs y cepi aneniticbkoi mMoeu 0s
cneyianonux yinet (ESP), inmeeposanozco naguanusi npeomemy ma mosu (CLIL) i mexnono2iuno niompumyeanozo
HABUaHHA, Y pOOOMI BUZHAYEHO OCHOBHI MPYOHOW CMyOeHmié (0OMediceHull CLO6HUKOBUL 3anac, cpamamudni ma
Gonemuuni NOMUIKY, HUZLKY MOMUBAYIIO U CIPAX 2080PIHHI) MA OKPECIEHO WISIXU IX NOOONAHHS.

IIposedeno meopemuunuii ananiz HAykogoi ma Memoouunoi nimepamypu 3 Memolo 6U3HAYEHHs epeKmusHux
cmpameziii po36umky ycHoi ma nucemHoi komywuixayii. OcHO8HY y8acy NpuoileHo KOMYHIKAMUSHUM I OisibHICHO
OPIEHMOBAHUM NIOXOO0AM: y 2080DIHHI — NOCMYNOBOMY Nepexody 8i0 KepogaHux 0ianocie 00 cnOHMAaHHoi npogeciunol
63a€MO0TT 3 (hopMYBANLHUM 360POMHUM 38 SIBKOM, Y HUCbMI — HOEMANHOMY CMBOPEHHIO TEeKCMi8 yepe3 NAaAHY8aHHS,
HanucaHHs 4OpHOB0I eepcii, pedacyéanHa U 63aemooyiHtosanus. Iumeepayia npunyunie ESP i CLIL 3abe3neuye
8IONOGIOHICHb 3MICTY AXOBUM KOHMEKCMAM CIYyOeHmi6, a GUKOpUCmanHs yugposux ma Al-incmpymenmis posuiupioe
MOJICIUBOCI 360POMHO20 36 A3KY M CaMopeynAayii.

Ha ocnosi amanizy sanpononosano memoouyHi pekomMeHOayii: NOCULeHHs KOMYHIKAMUHOI CRPAMOBAHOCHI,
3aCMOCYBAHHSL IHMEPAKMUBHUX | NEPeGePHYMUX MOOeNell HABUANHS, YNPOBAOINCEHHS AGMEHMUYHUX NUCbMOBUX 3A60AHb i
niosuwyenns keanigpikayii euxnaoauis y cpepi ESP i CLIL.

Knrouoei cnosa: npogeciiina xomynikayis, ESP, CLIL, Hasuuku ycHO20 ma NucemMHo20 MOBIEeHHs, NAPMHepCbKd
83aemMo0is, bap’epu, HABUAHHL.
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General statement of the problem. In the
21st century, English has firmly established itself as
the global lingua franca, especially in science, tech-
nology, and business. Proficiency in English for pro-
fessional communication has become an essential
condition of competitiveness for modern specialists
on the global labor market. For graduates of higher
education institutions in any field, the ability to com-
municate in English in professional settings opens
wide opportunities for career growth and participation
in international projects. For example, engineers and
IT specialists take part in international projects and
must present results in English; researchers and med-
ical professionals read and publish scholarly work in
English; economists and managers negotiate with for-
eign partners and conclude contracts in English, and
so on. This is particularly relevant in Ukraine in the
context of integration into the European educational
and research space. Many universities now require
graduates of non-language majors to confirm Eng-
lish proficiency at level B2 or higher as a condition
for graduation, which underscores the importance of
English language mastery.

In practice, however, many non-language students
face difficulties mastering foreign-language commu-
nication for professional purposes. Typical problems
include limited vocabulary and linguistic challenges
(grammar, pronunciation), psychological barriers
such as fear of making mistakes and lack of self-con-
fidence, low motivation, and insufficient opportunities
for sustained language practice. Even with strong sub-
ject-matter knowledge, students often cannot present
it clearly and confidently in English, which negatively
affects academic success and future career prospects.
Hence, preparing future specialists in non-language
majors for effective professional communication in
English is highly relevant.

Overcoming these barriers and developing an ade-
quate level of foreign-language communicative com-
petence has a direct impact on students’ professional
competence as specialists. Globally and in Ukraine,
research continues into optimal teaching methods
that help non-language majors master both oral and
written professional communication in English. This
paper is a review: it analyzes recent studies on the
topic, points out key barriers, and synthesizes effec-
tive strategies for preparing students for successful
professional communication in English.

Analysis of recent research and publications.
Foreign-language communicative competence is
defined as a multidimensional construct comprising
linguistic, sociolinguistic/sociocultural, discourse,
learning, and strategic components; professional
English therefore requires command of form and con-
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text-appropriate use in disciplinary settings (Ridel &
Kyrychenko, 2023). For students of non-language
majors, the literature identifies two principal clus-
ters of barriers: linguistic (restricted vocabulary,
grammatical gaps, pronunciation/comprehensibility)
and non-linguistic (speaking anxiety, low self-effi-
cacy/motivation, organizational constraints) (Glaz-
kova et al., 2025; Iswati & Triastuti, 2021; Mahdi,
2024). Empirical data indicate that low self-confi-
dence is a primary inhibitor of speaking and limited
vocabulary a salient linguistic barrier; both are inten-
sified by limited exposure and curricula that underem-
phasize oral practice (Mahdi, 2024; Iswati & Triastuti,
2021). Large, heterogeneous groups and insufficient
ESP-specific teacher preparation further constrain
outcomes (Iswati & Triastuti, 2021).

Evidence supports communicative, activity-based
instruction. Collaborative formats (small groups,
projects, role-plays) increase opportunities for pro-
duction and reduce anxiety, improving willingness
to communicate (Tatarin & Glazkova, 2024; Alzubi
et al., 2024). Technology-enhanced designs yield
additional gains: flipped delivery improves writing
performance among engineering students (Pathan &
Qureshi, 2024), and Al-mediated interaction outper-
forms traditional methods for speaking development
(Fathi et al., 2024).

Course architecture is decisive. ESP aligns lexis,
genres, and tasks with disciplinary demands and out-
performs general English on career-relevant skills
(Kausar, 2025). CLIL increases authentic exposure by
teaching content through English and supports policy
goals in Ukrainian higher education while strengthen-
ing both content and language learning (Myronenko
et al., 2023). Combining ESP and CLIL provides a
complementary pathway that advances subject out-
comes and the communicative repertoire required for
professional contexts.

The purpose of the article. The purpose of this
review article is to synthesize current experience and
research on preparing non-language majors for pro-
fessional communication in English, specifically by
identifying the main barriers that hinder effective
English-medium interaction and outlining ways to
overcome them. To achieve this aim, we used theo-
retical analysis and synthesis: we analyzed scholarly
literature, compared different approaches, and gener-
alized the findings.

Presentation of the main material

Oral Professional Communication

Oral professional communication encompasses a
wide range of professional situations such as busi-
ness negotiations, presentations, meetings, and phone
conversations with international partners. To commu-
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nicate effectively in English, students must master
not only professional vocabulary but also the abil-
ity to articulate ideas clearly, interpret interlocutors’
intentions, and adhere to norms of business etiquette.
Nevertheless, evidence suggests that even after sev-
eral years of formal instruction, many graduates still
experience insecurity when speaking English. They
fear making mistakes, fail to understand questions
quickly, or speak with hesitation and low fluency.
The predominant causes of this phenomenon include
psychological barriers such as fear and shyness, com-
bined with limited opportunities for consistent speak-
ing practice (Mahdi, 2024). To visualize the progres-
sion of pedagogical interventions addressing these
barriers, Figure 1 illustrates a scaffolded framework
for developing oral professional communication,
moving from simple interactive tasks toward more
complex, autonomous speech activities supported by
formative feedback.

Creating a supportive classroom environment and
maximizing opportunities for active speaking are key
strategies for overcoming these obstacles. Instructors
are encouraged to engage students in communicative
interaction during every class session through small-
group discussions role-plays, and case analyses. Such
formats provide, pair dialogues, brainstorming, stu-
dents with more frequent opportunities to use Eng-
lish, gradually lowering psychological tension and
increasing confidence. Empirical research confirms
that cooperative learning significantly enhances stu-
dents’ willingness to speak and reduces anxiety in for-
eign-language communication (Alzubi et al., 2024). In
addition, collaborative speaking tasks simulate authen-
tic workplace interaction, cultivate teamwork, and
strengthen intercultural communicative competence —
core components of professional effectiveness.

Pronunciation and listening also require targeted
attention. Students of technical and other non-lan-

Case role-plays

Focus:
Small-group pragmatics;

— discussions repair
Pair dialogues Focus: fluency; Time: 8-12 min
Focus: turn- moves Feedback:
taking Time: 8-10Min  teacher
Time: 5-7 min Feedback: peer
Feedback: peer + teacher
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guage majors often find it difficult to recognize
diverse accents or follow rapid native speech. These
challenges can be addressed through exposure to
authentic audio and video materials featuring speak-
ers from varied backgrounds, as well as structured
listening exercises of increasing complexity — from
simplified dialogues to authentic recordings. Pronun-
ciation accuracy improves through phonetic drills and
the shadowing technique, where students immedi-
ately repeat phrases after a speaker, mirroring intona-
tion and rhythm. Regular application of these meth-
ods enhances comprehensibility, reduces anxiety, and
builds communicative confidence.

Oral tasks should follow a stepwise trajectory:
beginning with guided pair dialogues, advancing to
spontaneous exchanges, project presentations, and
culminating in formal debates. Constructive feedback
plays a central role in this process. Teachers should
highlight learners’ strengths, gently correct errors,
and provide explicit strategies for improvement,
thereby promoting motivation and self-reflection. The
use of authentic materials (such as recordings of real
business meetings or presentations) further helps stu-
dents internalize discourse conventions and rhetorical
patterns typical of professional communication.

Because exposure to English outside the class-
room is often limited, institutions should incorpo-
rate extracurricular practice into language programs.
Conversation clubs, meetings with native speakers,
and participation in international academic or profes-
sional events offer valuable real-world communica-
tion opportunities. Within universities, inter-faculty
debates, speaking contests, and collaborative projects
can further encourage active language use. Techno-
logical tools expand these possibilities: mobile appli-
cations and online platforms allow learners to prac-
tice pronunciation and dialogue skills independently.
Recent studies show that interactive Al-mediated
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Fig. 1. Scaffolded progression of oral professional tasks
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speaking practice can significantly improve fluency
and confidence compared with traditional approaches
(Fathi et al., 2024). Thus, combining structured class-
room instruction with guided self-practice supported
by digital technologies constitutes an effective strat-
egy for developing professional oral communication
in English.

Written Professional Communication

Written communication in professional contexts
encompasses business correspondence (emails and
notices), reports, technical instructions, scholarly arti-
cles, and résumés. Unlike speaking, writing requires
precision, structure, and adherence to professional con-
ventions. For non-language majors, developing writ-
ing competence in English often proves demanding:
even students with solid disciplinary knowledge may
struggle to compose cohesive and stylistically appro-
priate texts. Common issues include literal translation
from the first language, limited academic vocabulary,
grammatical inaccuracy, and difficulty following docu-
ment conventions. Insufficient focus on writing during
instruction further leads to low confidence and limited
self-efficacy in English composition (Iswati & Trias-
tuti, 2021; Pathan & Qureshi, 2024). To conceptualize
the pedagogical cycle that supports the gradual devel-
opment of these skills, Figure 2 presents a process-ori-
ented model of professional writing, mapping sequen-
tial stages from planning to submission with iterative
feedback and reflection.

Improving writing competence requires tasks
closely aligned with authentic professional functions.
Effective instruction encourages students to create
their own professional texts within a structured and
recurrent framework. Each semester, learners should
advance through the full writing cycle, guided by
explicit modeling of structure, genre, and purpose.

Peer Review.
Peers evaluate

Draft. The each other’s

initial version work using
Plan. Students of the text is checklists or
analyze the written, rubrlc_s,
communicative applying focusing on
situation, disciplinary clarity, content

relevance, and
organization;
constructive
feedback is
encouraged.

conventions and
appropriate
tone, register,
and cohesion
devices.

audience, and
purpose, outline
structure, and
identify key
professional
vocabulary and
sources.
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Emphasis on the writing process (planning, draft-
ing, revising, and editing) develops not only techni-
cal proficiency but also metacognitive awareness of
how meaning is constructed and refined. Peer review
is particularly valuable: by evaluating one another’s
drafts, students cultivate critical judgment, stylistic
sensitivity, and responsibility for quality.

Innovative pedagogical models have demonstrated
tangible benefits. Pathan and Qureshi (2024) found
that the flipped-classroom approach significantly
enhanced writing proficiency among engineering stu-
dents: post-course assessments showed higher scores,
and learners reported greater motivation and engage-
ment. Flipping reallocates classroom time for authen-
tic writing and feedback, while theoretical material
is mastered independently. Another effective strategy
involves integrating writing assignments into disci-
plinary courses. Rather than isolating “English writ-
ing,” a cross-curricular approach encourages students
to produce project reports or research papers directly
within their field of study, thereby operationalizing
CLIL principles. Such integration expands technical
vocabulary and enables learners to express profes-
sional ideas with clarity and disciplinary accuracy
(Kausar, 2025).

Recommendations for Enhancing Preparation for
Professional Communication in English

The analysis of research and pedagogical practices
in developing oral and written professional communi-
cation among non-language majors allows formulat-
ing several practical recommendations:

— communicative orientation: increase the pro-
portion of practical sessions in which students actively
speak and write English within their disciplinary con-
texts. Systematic engagement in authentic communi-
cation enhances fluency and confidence;

4
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Fig. 2. Process-oriented workflow for professional writing
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— specialized content (ESP): design programs
tailored to specific professional domains, emphasiz-
ing relevant terminology and typical communicative
situations. Profession-oriented content ensures appli-
cability of language skills;

— interactive methods: implement group projects,
discussions, simulations, role-plays, and flipped class-
room models to foster learner autonomy, motivation,
and cooperation while mitigating speaking anxiety;

— use of technology: integrate multimedia
resources, online platforms, and Al-based tools to
provide flexible opportunities for practice, self-as-
sessment, and immediate feedback beyond the class-
room;

— writing development: introduce regular pro-
fessional and academic writing tasks in English, sup-
ported by revision, peer review, and instructor con-
sultation to promote coherence, accuracy, and genre
awareness;

— teacher development: enhance instructors’
competence in ESP and CLIL methodologies, involve
field specialists in course and material design, and
encourage the creation of communities of pedagog-
ical practice;

— student motivation: link English learning
explicitly to professional growth trajectories, show-
case real success stories, and encourage student par-
ticipation in international projects, internships, and
exchanges.

Conclusions. Preparing non-language majors for
professional communication in English is a multifac-
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eted task requiring the removal of both linguistic and
non-linguistic barriers. The literature review shows
that key challenges include limited vocabulary, dif-
ficulties with pronunciation and written expression,
and fear of communicating due to potential errors
or language difficulties. These barriers, however, are
surmountable: contemporary teaching methods and
targeted interventions can substantially improve out-
comes.

Effective preparation must develop both oral
and written skills. For speaking, it is critical to cre-
ate supportive environments where students receive
abundant practice without fear of judgment. Empha-
sis should be placed on communicative tasks, group
work, and simulation of real-world situations — all of
which build confidence in using English. For writ-
ing, programs should institute regular production of
professional texts, provide high-quality feedback,
and teach students to revise independently. Integrat-
ing language learning with disciplinary content (ESP,
CLIL) has proven to be a promising approach that
enables students to acquire language skills in close
connection with their field.

Future research should include evaluations of dif-
ferent pedagogical innovations and the development
of optimal models that combine technology with tra-
ditional methods. Continuous improvement of con-
tent and methods in English for Specific Purposes will
support the formation of a new generation of profes-
sionals capable of communicating effectively at the
international level.
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